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FOREWORE 


[It has been widely telt by teachers, teacher~ educators 
and psychologists that some cniidrem come to scnooi with bena- 
vioural problems which hamper tneir learning. Tnese problems 
generally tead to disturbance in the classroom ciscipline = and 
deterioration in overall acauenic programmes of the school. Such 
behaviours, :f not identitiec anc mocified at ar early stage, may 
become firm and not amenabie to eareeetvan at later stages. In 
this direction, behaviour mocitication techniques could be suc- 
cessfully appiied by teat ners ang parents to modify or correct 


the maladaptive behaviours wi schooi children and enhance their 


learning and adjustment. 


eeeping in view the significance of such an interven- 
tion, this Guide, presents details about tne oceveiopment of 
effective interventions to deal with behaviourai problems of 
school children using appropriate case stuc:es and iliustrations. 


It should heip teachers and parents to maogity ar shape the beha- 


viour of their children, 


Dr.S.P.Sinnha, Reacee, Department cf Educational Psy- 
chology, Counseling ant & asance nas Geve:oseu tris material 


with the aciive involvement of e-Derts In the fleca, it 1S worth 


mentianing here that in the process of developing this material, 
@lementary teacher-educators in different states of the country 
have been trained im behaviour moditication tecmniques aver the 


past few years through SCERTs/SiEs/DIETs. 


a 


am Sure this Guide will serve tne purpose for which 


1€ 15 written, 


A.K.Sharma 
Director 
NCERT 


Universalization of education at the elementary level 
1s one of the main priorities in India. Despite considerable 
resources and efforts, elementary education has not been able to 
achieve the desired goal. Amongst the various factors advanced, 
the maladaptive stimulation from the socio-cultural environment 
has contributed to the increase in problem behaviours both ar 
school and at: Ramee These behaviural prot ems of children gener- 
ally lead to disturbances in the classroom and cause deteriora- 
tion in the verall academic programme of the class and the 
school, 

Darwin Dorr (1972), a noted psychologist pointed to the 
evidence that some form af emotional and behavioural maladjust- 
ment exists among 36% to 70% of the school children and these 
problems may continue into adulthooo ano hence need to be treated 
or corrected in the eerly stages. Such correction would lead to 
improvement if, the teaching~learning situation in the elementary 
‘school settings. However, treatment or correction of a problem 
behaviour necessarily renulres application ot etfeci*y# oehs- 


VlOUTAL INMLErVeENTION Broaremne, 


The See por . uttide oat ottin aw ues sonra. interven= 
tion orogramme, wliustrated with caése-svuaites that couid helo 
elementar, S.hogi beacnere and parents aim modifying their chil~ 
dren’s undesirable oenaviaurs. mas tang been felt by school 
teachers, teacher educators ang psy hotogists. 

Further move, various teacher training, extension 
programmes 2nd tie fullow-up and feed bac! reports from the 
participanis of differene states of India also indicate that the 
above GCargrt group oeea tnis tind at a document. Also, this 15 
Whe aTe@a an uwhich relatively iess effort nas been made in our 

' 


Courtry $90 provide Sucn a guide, ana tne present work 1S) an 


atesemotl in this airecesan, 


The objectives uf tnis quide are: 
4 
Lg To nelp teachers ana varent? in mand:iny ditferent 
behavioural prooiems wsyrcnoloagic3i and educational) 
of cnildren, encountereo or opserved in the nome and 
classroom situat.ons. 


He TO Improve che existirg situation in the elementary level 


education and tc facilitate teaching and learning. 


w 
e 


In order to develop this quide, the first step was to 
prepare a comprehensive list of problem nehaviours commonly ob- 
server in elementary school children, an the basis of (Ad a 
detarled survey conducted on elementary school teachers and 
parents and (B) the available recorded literature. Of these, 
only eighteen behaviour problems which were observable, measure- 
able ano coula be modified by teachers ana parents were taken un 
for developing behavioural intervention pragranme. 

During the survey, an oper-endea questionnaire was 
adminisiered to teachers ies trom Public scnools © 34 from Munic— 
tpal Corporation schools in Delnai to fini aut the methods that 
they usually employ in che classroom situations for managing 
problem behaviours of children. 

A content analysis and behavioural analysis were car- 
ried out on the responses obtained from teachers. Only those 
problem behaviours were included, in which teachers and parents 
could easily apply the intervention programme to modify the 
Oehaviours. These intervention programmes were based on beha- 
vioural primiples, and gave agirection to the adoption of differ- 


ent ainterveitian programmes for mouitying the different beha~ 


‘viourel prohiems. 


Choa 


thoroughly and in detail the 


problems for which intervention programmes have to be 


and 


and 


also commonly observed in scf iol setting. 


The expert group which met 1m December,1991 discussed 


inclusion uot the selected beahviour 


developed, 


decided unanimously that the same were exhaustive in, fature 


were of the unaminious apinion 


are reproduced below im the bo... 


ee a ee ee ae ee ee ee ne ee ee ee ee ee ee ee ee ee 


(2) 
(3) 
(4) 
(5) 
(6) 


(7) 


(8) 
(9) 


Often comes late. 
Stares out of window. 
Does not pay attention 
ta the teacher. 
Withdrawn behaviour 
(keeping alooft/ 
avoidance). 

Speakes out of turn. 
Makes noise. 


Over talkative. 


Does not raise hand 
in the class. 


Does not complete 
homework. 


ee ee eo ee ee 


(12) 


(13) 


(14) 


(15) 


(16) 


(17) 


(18) 


men eee ee 


that these 16 problems 


These problems 


Incapable of working 1n 
dependently. 


Comes to teacher's table 
frequently. 


Leaves the seat without 
teacher's permission. 


Interrupts teaching in the 
class. 

Uses abusive language. 
Bites. 

Hits. 


Creates problems in the 
playground. 


Fights frequently. 


were 


\N=18) 


While formulating behavioural intervention programmes, 
care was talten to ensure that these programmes are not ambiguous 
but antelligible to teachers ana parents. Also the scientific 
base of the behavioural procedures were retained. 

The plan of the present boot is as follows: 

Chapter-I deals with an introduction to behavioural ainter- 
vention programmes required for the commonly observed behaviour 
problems. 

Chapter-II, presents the process af behavioural analysis and 
Measurement issues. 

Chapter-IIl Gives a detailed account of behaviour modifica- 
tion procedures and their theoretical basis. 

Chapter-IV, deals with the process of development and appli- 
cations of the Behavioural intervention programmes. 

Chapter V —- presents Case Studies to help readers to have a 
practical knowledge of the scientific ‘know-how 111 managing the 
hehaviour problems. 

It 15 hoped that this boot would meet the needs of the 


teachers and parents 1n appropriately handling the behavioural 


problems of children. 


S.P.SINHA 
Reader 
DEPC&G 
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CHAPTER-1I 





INTRODUCTION 


In the present era, children are being brought up ain 
complex environments, where more than home, other external fac- 
tors also influence the make wp ar their mind and bady. Unde- 
Sirable Saneunaae patterns creep jin despite attemots of healthy 
interactions between parenis ang their growing children. Hence, 
early detection and modificacion of these propiem nenaviours can 
prevent cnildrenm from develooing mentai heeith problems) ana 
amotional disturbances im adGiescence ana aduithood. 

There are a number of reasons why chilaren are often 
not adentified as having orebiem peahyvigur wune1l they reacn 
school age. Important among them are behaviours which are 


tolerated at home out wot im the classroom. Also. problems 


which go unnoticed/ignorec: during pre-school vears may become 


more ODVLOUsS when dhe chile 1g in the schoo), Thus, early 
detection ano modification ot problem behaviour of children 
16 «essential. Many progiem nehaviours become difficult to 
Chanye, tr left untreated. Alga many uredsS of the 
child = life, sucn as emotional, physical. social etc., are 
adversely attected if the vroanlem 1s allowea to cantinte. 


Many prok lems are not oa PaSliy ana routinely detected by 


parents/teachers. The responsibility of identifying the existing 
Or potential, social, psychological and academic problems rests 
With the teachers and parents because they have an unique oppor- 
tunity to observe the child in many diverse situations. The 
teachers ang parents observe the child § reactions to success anid 
failure, to academic and social demands, to structured and non- 
structured situations, and ta peers and otmer adults. In es- 
sence, the teachers and parents often tnow tne cnild better tnan 
any one else. Thus, 1t 16 clear that teachers ana parents have 
to play an important role in detecting and modifying tne mal adap-- 
tive behaviour of children in tne school and home settings at the 
elementary stage. 

It 18 a cOmmon notion that punitive methods are effec 
tive in mending chaldren’s behaviour. However, this notion has 
changed over time. Research has proved that behaviour 16 etffec- 
tively controlled through love and affection rather than by 
Punishment. The behavioural approach offers affective procedures 
for bringing about dramatic changes in undesirable benaviours. 

The following pattern of interaction should be tept in 
mind while adopting a behaviour modification programme in the 


natural environment. A model 15 presented below: 


Expert C—— Meciator €—5 Target chiid 


Opinion from the ‘Expert’ (Fsychologist) to be taken by the 
‘Mediator (i.e. the parents, teachers or any other significant 
persons living with the child) regarding the adequacy and ap- 
plicability of the behavioural intervention programme to be used 
with the concerned child. Atter understanding the procedures of 
the intervnetion, the same should be applied to the child, and at 
intervals, a review should be made with the expert, to ascertain 
if the program was properly administerd and if there 15 any need 
for modification of the programme. 

There is mo doubt that behavioural methods can be used 
to reduce disruptive and off-task behaviours, as well as increase 
the appropriate behaviours and work output of the pupils. There 
ia little doubt that for effective teaching to take place appro- 
priate classroom climate 15 essential. Classroom management of 
children’s behaviour 15 important tor relevant learning af class- 
room activities. To put it more simply, the quality and content 
of lessons may be irrelevant it tne chiidren are not attending to 
the classroom activities or, even worse, if they are disruptive 
in the classroom. 

Teachers, teacher-educators and psychologists have 
noted that in a mumber of cases the behaviours of children are 
not conducive to either for their optimal learning or for effec 
tive teaching. These behaviours of children generally iead to 
disturbances in the classroom climate and deterioration in over- 


all academic programme of the school. 


The role af teachers 15 not merely to transmit a body 
of knowledge and stiljs provided in the curriculum but also toa 
correct maladaptive beahviours in children and develop ain them 
desirable values and attitudes. Towards achieving this, the 
information available in the area of behaviour modification is 
likely to be of great value. As there are very few qualified 
behaviour modifiers in our couniry., if the teachers are made 
aware of the therzry and practice of behaviour modification proce- 
dures as weil as are trained to apply tne same in the classroom 
Situations, it would go 2a lony way in making the teaching— 
learning process a success. 

Tt 19 well Fnown that some of the new and imenperrenced 
teachers ain the beginning may feel daffident in controlling 
children ain their classes as well as the maladaptive behaviours 
of the children assigned to them. It 15 quite litely that the 
methods and orncedures they use in trying to manage these chil- 
dren, may in fact turn out to be a condition where they actually 
are implicitly encouraging undesirable classroom behaviours with- 
gut knowing 1t. Through proper training and supervised practice 

<a 
ano applying) behavioural procedures, the new and ine.perienced 
teachers may mot anly be able ta conlrol the maladaptive beyhow 
Viours ain children but also help chem develag mare desirable 


patterns of beahviour. 


behaviour the following four important points should be kept 


minds 


1. 


madit 


1) 


i1> 


111? 


Whale taking a decision for modifying a particular 


in 


Specify the target behavicur to be modified which as 
considered to be undesirable. 

To consider a behaviour maladaptive and requiring 
modification, the concerned behaviour must occur with 
sufficient frequency; 1t should not be occasional. 

The behaoaour must have been persisting over a period 

of time resulting in being hurtful to the child andvor 
his/her enviornment. 

The behaviour adversely affects the child’s future Nealthy 
development and poses serious problems at later ages and 


developmental periods. 


Before deciding the modification of a behaviour, the 


1zer should find aut the following facts. 


Whether the concerned behaviour 1s an excess 
behaviour, when considered in relation to the prevailing 


social norms. For example out of seat behaviour ina 
classroom. 


Whether the behaviour 12 2 deficit one. For evample, ‘not 
answering questions aim tne classroom. 


Whether the child 15 having some good habits which can be 
utilased as ‘assets Tor modifying the maladaptive 
behaviour. For example, helpfulness in organising classroom 
activities such as painting, singing etc. 


1¥) Whether the environment is responsible in causing ane 
perpetuating the undesirable behaviour. For example, 
teacher giving attention ta a hyperactive child’. 

Vv? Whether the history of the undesirahje behaviour 
has been tinwittingly reinforced by others 


an the environment. For example, over indulgent 
Parents mating the child develop e:ntreme dependence. 


Though the procedures given in this guide may provide 
facts, knowledge and exposure ta behaviour modification, the 
teacher cannot became totally competent to deal with severe 
emotional problems. 411 that ne should do as to correct, reshape 
and help the child to develop a more adaptable classroom bena- 


viour, &@S well as desirable habits and behaviour. 


These behaviour modification procedures can be 
Jearned and used by the teacher in the day-to-day classroom = and 
school situations with benefit to the child and towards effec- 
tiveness in teatning. These are applied principles and proce- 
dures which bring about visible and concrete chanqes and if 


implemented ir the school, changes the whole atmosphere of the 


school. 


Some of the commonly encountered behaviour problems i 
school/classroom 














Teachers probably observe im the class a faw students 
whose behaviour 1s not what one would lake it to be. For exam- 


Ple, students who are chronic late camers; Or extremely quiet and 


withdrawn; da not complete their homewort  ; roam around trom thear 


a 


seats; disturb other children im the class etc. It 18 such types 
of behaviours that the teachers probably want to correct = and 
modify because these behaviours are mot conducive to effective 
teaching-learning process. 

Also there can be more serious behavioural problems 
such as aygressi1on and expression Of hostility. Teachers are 
concerned about this type of beahviour to a greater degree than 
the quieter type of maladaptive behaviour because these beha- 
viours are both non-productive and destructive and vitiate the 
classroom climdte. The above type of disruptive behaviour needs 
modification, as disciplining the behaviour throuagn punishment 15 
relatively less successful and a good deal of time 18 spent 
disciplining chaldren. 

Tt should be rememvered that teachers are concerned 
with a behaviour which 1% problemati¢ ano'needs to be changed. 
Behaviour modification 15 a set of procedures with a positive 
orientation. These procedures have proved to be successful ain 
combating a wide variety of problem behaviours whicn the teacher 
may encounter amongst chiluren in the school. Tnese Procedures 
might best be described as an approach that 15 2ased on learning 
theory and its primary oahjyective 1s toa decrease undesirable 
behaviours anc to increase «S well as maintain desirable beha- 
viours. 

Behaviour modification procedures and their ‘know-how’ 
can be successfully appliea to the classroom environment by 
teachers to shape the behaviour of the children. These Vary from 


simple to highly complex procedures and include a wide range of 


options for nantling the various problem behaviours encountered 
ny elementary scnool teachers in children in thetr classrooms. 
The various invervention procedure: based on behavioural princi- 
pies that can be iteea by elementary school teachers are extlince 
fran, time-out, mild punishment and savstematic desensitisation.,. 

After decreasing the wndestralle hehaviour 1m children, 
the teachers would also need procedures to build-up or proamote 
neu, adaptive and desirable behaviour. The specific procedures 
that could be used by teachers for the purpose are: contingency 
Management, mantingency contracting, Lok en~ economy. snapping, 
chaining ana modeling. 

The Were Gancern of the cescher wa to understand obyec~ 
tavely which beahviour actually needs to he shaped or modified. 
For this purpots., pelaviour needs th pe defined as "that whach 
aame one duets ihat another can see". The behaviour must be 
defined or described an such « way chat beachers as well as 
Others tnow precasely which betavinur is being consideren, The 
description of tre hehavaaur shonid be such that LT another 
Leacher observes the same behaviour, hr should be able to de- 


scribe a .bk on simriar lines. ‘Thies, the behaviour hag bo be a 


a 


problem behaviour which 1s vistble, concrete, detinable, observa- 


Je and recordisiye. 


After clear and UnaAmhigions description of the 


con- 
cerned behaviour, suitable behaviour modatrcatian procedures 
teuuid be Selected! and une ti ehhonge ar modify the de1ined mala- 
santive bhehayucer "hese procedursc h=ve been applied success—- 


“UTlvY 30) & wire ange oF Problem behaviours Occurring an all 


types oT scnool situation’. trom nursery ca etementary senoca 
levels. The teachers and parent can be trained to acquire these 


skills and apply the same tor cnanging tne maldaptive behaviours 


of children. 


How to use this guide: 

The scientific procedures of beahviour modification for 
modifying the common behaviour problems af elementary school 
students given in this guide have been made simple, easily under- 
standable and illustrated with case studies. The followzng vital 
points should be borne in mind for using this guide, by the 


teachers, parents and Signiticant others: 


1) This 15 only a guade bomt.- Hence, the users snould 

use tneir ingenuity to mociTy or alter tne procedures 
mentioned mn 2t, to suit the andividual child s needs. 

At the same time, the scientific mature oT tnese 

procedures should not be lost. 

Before starting the intervention, one shoulo be convinced 
that the problem behaviour 15 a persistent one and not a 
one-time occurrence. The behaviour should cause sufficient 
disturbance to the concerned individual and/or athers, so as 


to warrant intervention. 


3) 


4) 


a) 


5) 


A thorough, proper and adequate hehavioural analysis should 
be carried out by the concerned persona, that 18, parents, 
teachers and others (who wil be implementing the programme 
Of behaviour modification) before initiating the interven-~ 
tion, as well as for deciding the procedures to be used, 
and foliow-up to be adopted. 

Repeated interaction between the parents, teachers, 

and others 18 a must for effective use of this guide. 

This guide 1s meant to help change tne attitudes 

of teachers and parents from a negative to positive one. 
For example, punishment which 1 considered by teachers as 
an effective method for changing children's behaviour could 
be changed to holding an attitude that Punishment should be 
the last resort for changing behaviour. While attitudes 
cannot be changed easily, frequent anteractions, with 
Positive feed backs (Success stories of students who 
changed their behaviour) help in changing even the most 
resistant attitudes, 

The skill of selecting the procedure and applying the same 
effectively will depend on the motivation and creativity of 
the concerned user. ) 

Institutions, like ‘Drstrict Institute of Education and 
Training and College of Education are advised to use 


this guide in the training of teachers. 


9) 


Tne gttide 18 intended to nelp the teachers and parents 
to deal with the so called "normal students" with 
problem beahviors. In case Of Severe "Abnormal problem 
behaviours" they should pe referred tw tire Clanical 


Psychologists or other e.perts. 


The users are also advised to translate this guide 

into their local lanquage for facilitating teachina and 
training. 

This guide provides Ffnowledge about the penaviour 
madification procedures. More knowledge can be 

obtained through reading the books on behaviour 
modification and getting training trom behaviour 
modification experts. The names of institutions 

and experts are given tn the Manual of Benaviour 
Modification for Elementary Teacher-Lducstors and 

School Teachers’ 4i9%): 

The difficulties taced 6, the users snouid be communicated 
to the N.C.E.R.T. so that a better eaition cf this guide 


may be brought out. 


CH Thre £T 


BEHAVIOURAL ANALYSIS AND MEASUREMENT 


Before embarking on the tasks of behaviour moditica- 
tion, 1t 165 & Prerequisite to analyse the behaviour to be modi- 
fied in terms of the context in which 1t occurs and also measure 
the intensity of the behaviour. For this, the follawing paints 
have to be kept in mind. For analysis, measurement, and modifi- 
cation of the behaviours of siamaneac’ school children, ane must 
follow the steps given below: . 
(4) Select a target behaviour; 

(2) Collect and record hasceline data; 

(3) Identity the current contingencies; 

(4) Use appropriate reinforcers; 

(5S? Implement and record the imtervention data; 


(6) Reduce external contingencies and 


(7) Use checks or review the programme. 


1. Selecting a target behaviour: 
The initial step in the behaviour modification process 
is the identification of the target behaviour. In 
most classroom situations, it 16 not difficult for the 


teachers to identify a variety of behaviours needing 


change. For example, the teacher may observe: (1) Ram 
at 


r does not communicate verbally; (bs Mohan should increase 
His reading skill; (c) Radha speats out of turn etc. All 
these are taraet behaviours that teachers can identity 


‘ 


un the classroom. 


It 18 generally recommended that the beanviour mocditrier 
should not attempt to change more tnan one benaviour in an andi- 
vidual, or af a group at a time as attempting to change several 
beahviours simultaneously would invariabiy result an anetftficien- 
eye Therefore, 1t+ has been advocated that individual and group 
Peneoroure needing modification should be arranged in the order 
wh priority. The teacher then should systematically work out the 
priorzty list, with the most important to the least important of 
ene er aatereane target behaviours. The importance of modifying a 
SpePatte behaviour should he determined on the basis of 1t¢6 
effect on the child’s functioning. Further, selection of a 
béhaviour for modification, should be governed by the following 
cons tderations: 41) frequency, (117 duration, and (111) intensity 
of ,the behaviour concerned. 

« } Let us first consider the frequency or the occurrence 
of a behaviour. Some behaviours occur sa frequently that they 
obviously require a behaviour change programme. Examples oat 
such behaviours are: staring out of the window, coming to teach- 
er s table too frequently, fighting too often etc. If a target 


behaviour has been identified as occurring frequently, the teach- 


er should next consider the duration of that behaviour. That is 


whether it has been there fur just a few days, or for weels or 
months. etc. Finally, the teacher must consider the intensity aft 
the behaviours. For instance, some benaviours although unaccept— 
able are relatively mild and do not generally interfere with the 
classroom process or the individual child’s overall functioning- 
On the other hand, there are oehaviors though infrequent, are so 
intense that Lhey are extremely destructive and hostile an na- 


ture. Wol only do they “dédversely affect the isnaividual’s overall 
functioning, but they also interfere with the classroom pro- 
grammes and group activities. Such hehaviours nmave to be essen- 
tially modified. 

Atter these factors have been consiaqereq and the target 
behaviours selected, the teacher/parent must decide the nature of 
behaviour change process. There are three possible directions a 
behaviour may follow as a consecqience of an intervention. The 
behaviour may increase, dearease, ar be maintained. The mayority 
of behaviour change programmes are expected to increase the 
desirable behaviours and/or decrease the undesirable behaviours. 
Teachers can easily select behaviours which they wish to increase 
or decrease. However, the implementation of behaviour modafica- 
tion programmes to maintain acceptable behaviours has not been 
systematised. However, if the newly learned acceptable beha~ 
viours have to be maintained, teachers shoula systematically 
reward wich tehaviours, and pub in simultaneously more efforts ta 
Prevent the occurrence of undesirable behaviours through nonre- 


warding uf the undesirable behaviours. . 
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oS Collecting and recording of baseline data: 


Before starting the intervention, the behaviour is to be 
observed and recorded a5 1% occurs in different situations 
and such recurds are called the baseline data. These data 
on behavio.r are the base or starting points with which the 
teacher can compare the measurements of changes an 
behaviour, brought about oy the behavioural intervention 


programme. 


There are a variety of methods for observing and re- 
cording baseline data. The recommended method for 
teachers/parents 15 direct observation of the behaviour of the 
child in the environment in which 1t occurs. The teacher/parent 
16 advised to obtain such data by means of a time- sampling 
technique, in which one Observes a particular maladaptive re- 
RPONnse pattern of behaviour and tts frequency in a child wathin a 


fined interval of time. Wath the time-sampling technique the 


teacher first selects the behaviour to be observed and then 
selects the period of time that can be devoted to observe that 
behaviour each day during the baseline shades Each occurrence of 
the target behaviour during the observation period is tallied or 


recorded. 


Some baseline data be meastired by counting the number 


of times a behaviour occurs. For example, how many times did the 


student answer questions asted hy the teacher. Baseline can be 


measured by observing the length ot time or duration ot 2 partic: 


ular behaviour. Another way to assess the outcome or behsviour 


1s by counting the succescTu: responses given out, tor example, 


the number of problems in arithmatic solved correctly or the 
scores obtained on a réeaaging test, or other classroom test 


scores. 


TQ obtain meaningtul baseline data, the teacher must 


engage in two activities; counting tne behaviour and charting the 
behaviour. Counting the behaviour means enumerating the number 
of times the behaviour occurs in a given period of tyme. Chart- 
ing the behaviour means preparing a visual display of the enumer- 


ated behaviour, im a graphic form. These two processes are of 


paramount importance in the behaviour change process. 


3. Identification of the current contingencies: 

Contingency management is one of the important methods in 
behaviour modification. The relationship oetween the response 
and the reintorcement is called contingency and when contingency 
1s controlled or managed, at resuits im behaviour modification. 

In order to implement intervention,’ tne teacner snouid 
identify the various factors in the environment whach help toa 


maintain the behaviour of the child. Such an identafacation w1al 


help in altering these factors or introducing new ones, So as to 


lo 
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tnerease or @liminate the concerned vehaviaur. Recoraing of such 


behaviours and their description with contingent ctrrcumstances in 


which 


they occur will give practical help in remeving or adding 


reinforcers according to a plan. 


4. 


Using appropriate reinforcers: 





The effectiveness of behaivoural intervenion programme 
depends on the nature and schedules of reinforcement. 

It is essential that teacher should identify potential 
reinforcers for the child, whose behaviour is to be 
modified. There are several procedures recommended for 
identifying reinforcers which have the potentiality to 
change the behaviour. These are ‘a? use of a reinforcement 
list, (b) a direct interview, ‘ic: a parent or teacher 
interview about tne chila, and tds direct observation. 


ia) Use of reinforcement list: 





Each child has certain unique oersonal Lites and 
dislakes. The reinforcer must be selected and decided 
in consultation with and by observation of the chiid 
whose behaviour 1s to be modified. 

The reinforcement list 16 designed to assist 
the teacher in eliciting the child’s reward preferences. 
The child 1s asked to select reinforcers from consumable 
objects, tangible objgects, or social reinforcers which 


he/she lites to fave. 


Receiving verbal praise, getting personal time 
with the teacher, getting a hand shake, pat an the back, 
sitting mext to the teacher at lunch, playing with a 
classmate of choice, etc. are included among social 
reinforcers. The teacher should be aware of the needs, 
likes and dislikes of the child while preparing or sampling 
reinforcers because the child does not know or simply 
Cannot express what 15 desirable for him or her. 
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(b>) A direct Interview’ with child: 

Interviewing a child to determine what is desirable as a 
reward 1s frequently productive. The interview should be struc 
tured and the reinforcement list may be used to stimulate discus- 
s1o0n. The child 1s encouraged to express and discuss his/her 
desires. The child’s responses will be of great help in attempt~— 
img to panpoint the items and activities to be used as reinforc— 
ers. There 18 evidence to indicate that when a child 1s involved 
an decision making concerning important ingredients of his or her 
programme the averall quality and rate af the programme 1s = en- 
hanced. 

Many children initially have difficulty in making 
reasonable selections because of a lack of experience in 
decision making. In this situation, the interview as in 
itself a learning experience tor the child. 

The disadvantage of the technique 18 that it 15 


time consuming and its success agepends on, (1? the child s 


ability to communicate with the interviewing adults and 


(11) the teacher s shill as an interviewer. 
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(c) Interviewing Parent/Teacher about the child: 

To overcome the problems mentioned in (bs above, the 
teachers and parents could be interviewed regarding tme child. 
This procedure can be an excellent learning experience for par- 
ents and teachers a8 1% can sensitise them to the importance of 
meaningful rewards which increase the responses oO1 the child 


without having any bias about the child s likes and dislikes. 


(d>) Direct observation: 





The most productive strategy for identifying effective rein- 
forcers 18 direct observation of the chald. This requires the 
teachers/parents to observe and record the child’s self selected 
activities 1m a variety of situations such as at playground, an 
the classroom, during structured time and during free time. 
These self selected activities can be utilised during the inter- 
vention as reward or reinforcer. 

Although several methods of identifying reinforcers 
have been discussed, it has been found that darect interview with 
the child and direct observation of the child are etfective and 
reliable mefhods in identifying desirable reintorcers. 

a. Intervention and recording of the data: 

intervention data are as important as baseline data. Tt 

provides a measure for comparing baseline behaviours wath the 


changes brought about through intervention. 


if 


The progress of the aequisition oF & LenaviGur shouts 
be very accurately recorded in terms of the day, dite, number or 
times (frequency), that the behaviour occurred, the circumstances 
under which 1t occurred and consequences of that changed beha-~ 
viour. All these will andicate whether behaviour changes are 
actually taking place and that too whether in the desired direc 
tion. 

The study of a2 detailed record will show whether the 
reinforcers are actually reintorcing. If regular changes” are 
eccur©ring in the right direction, the record would indacate the 
progress of the modification programme until tne tinal target 
behaviour 165 reacned. 

6. Reducing the external contingencies: 

Once the Tfimal target behaviour Mas been estaniisned and 1g 
occurring at a fairly stable rete, the contingencies wreinrorc-— 
ers?) controlling the behaviour should be gradualiy reduced. For 
example, by using a less reguiar and less frequent rate of rein- 
forcement, ane can substitute continuous reinforcement by less 
frequent and ranaom reinforcement. This in turn helps in fading 
of the responses that are considered undesirable. 
7a Checks: 

If the final target behaviour begins ta diminish or i1f 


unwanted behaviour begins to reappear, a return to step 3S and 4 


should be made and the new contingencies introduced should be 
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studied. The record maintained would show whether behaviour 
levels have changed or not. In case no change has occurred, the 
Plan might have not been really carried out consistently or the 


reinforcers have not been chosen correctly. 


Thus, in order to mate behavioural procedures effec- 


tive, 1¢ 18 recommended that the teacner should carerutly follow 


each step in the behaviour change procese as presented above. 
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CHAPTEFP-ITI 


BEHAVIOUR MODIFICATION PROCEDURES 


Compared to other psychologicai methoas of interven- 
tion, the behaviour modification approach has certain mayor 
advantages. (a) It 18 based on principles of learning that can 
easily be taught to school teachers/parents. (b) Its eftective- 
ness can be measured by objective data ratner than subjective 
impressions (c) It strives to find out correct deficiencies with 
the help of behavioural analysis. Thus, behaviour modification 
appears to be one effective mode of intervention in problem 
behaviours in children. It represents a collection of procedures 
that can be used by teachers/parents directly in dealing with 
problem behaviours. 

These behavioural procedures are presented in this 
chapter. 


(a) Decreasing Undesirable Behaviours 





There are four basic ways at decreasing the frequency of 
undesirable behaviour; these are (1) Extinction, (12) Punishment, 
(112) Tame-out and (1v) Systematic Desensitization. 

(i) EXTINCTION: 

This means removal of a behaviour by not rewarding 1t- The 

process of discontinuation of the reinforcer of a behaviour, that 


has previously been reinforeing it, leads to extinction. This 15 
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most frequently used to reduce undesirable behaviours lite cry- 
ing, temper-tantrum, aggression, making noise, etc. Normally the 
parents show inappropriate reactions. This serves as reinforcers 
to undesirable behaviour and it gets strengthened. To extinguish 
such behaviour the inappropriate reinforcing actions and reac— 
tions of teachers and parents are to be discontinued. The child 
1s neither given his desired ebyects nor any attention paid to 
him following his undesirable activities. This Strategy extin- 
quishes the undesirable pehaviour, 

411) PUNISHMENT: 

It 18 an intervention used ta decrease or eliminate an 
undesirable behaviour. There are two distinct forms of punish- 
ment that the teacher can consider for appiication with students. 
As cammonly applied by parents and teachers, punishment ais the 
application of an aversive stimulus as a consequence of an unde- 
Strable behaviour. Punishment of thas form can be either physi- 
cal or psychological. Spanking (physical punishment) and = scold- 
ing and making child do extra work during leisure time etc. are 
examples of psychological punishment. The other form of punish—- 
ment 18 the withdrawal of something the child perceives as pleas- 
ant. For example, not allowing the child to watch television or 
mat giving him freedom to go out, or not allowing him to listen 


to music etc. 


The withdrawal or subtraction of points/credits/totens 
earned ain the school/home is also used as pinishment. This 
intervention is called response cost. 

Punishment by clepravation ar response cost 18 generally 
considered less harmful ann -~ more effective intervention to the 
child chain the application of physical or psychological aversive 


stimuli. 


Purnusnment tends 10 suppress the undesirable pehaviour 
rather than extinguish ips This suppression 16 oT short duration 
and frequenliy the benaviour occurs in the absence af the punish- 
er. Tk has been found that when a punished bekeuTeur recurs, 1t 
usually appears at a rate nigher than the frequency observed 
before the punishment was oriyinally inflicted. In some cases, 
punishment causes severe emotional disturbances and nence punish- 
ment, especially harsh physical and psychological should be 
completely avoided. 

Whenever, mailed pumichment 18 used, 1b should be com 
bined witn positive rewards for alternate desirable behaviours 


shown by the clhluild. 


(122) TUME-DUT: 


Time-out is the removal of a child rrom apparently rein- 
forcing setting to a non-'reinforcing setting for a specific ana 
limited period of Lime. This t8 a procedure employed vo decrease 
maladaptive behaviour and it is effective due toa isolation = and 


seclusion. Withdrawal of aitenlion 1S also anotner farm of time- 


out. 


The effectiveness of tame-out as an intervention 15 
contingent on the following factors: characteristics ar the 
andivadual child; teacher's consistent application ot the inter— 
‘ventions child s understanding of the rules of time-out; characé 
teristics of the time-out environment; and dttration of time-out. 

The teacher must know the characteristics at the indi- 
vidual child before implementing a time-out intervention. For 
the acting-out, aggressive, group oriented child, time-out may be 
very effective. Such children want very much to be with the 
group and attended to by the teachers/parents. Consequently, 
time-out area 1s not a rewarding place for these types of chili- 
dren. However, for a withdrawn, passive, solitary chiid who 1s 
prone to day-dreaming, time-out 1s not applicable as such 1s0la-— 
tion will be rewarding to the child. These children may engage 
themselves in their own little worla while in the time-out area, 
which would strengthen their maladaptive behaviour. 

If tame-out 18 to be applied as an intervention with a 
particular child, 1t must be utiliced with consistency over 4a 


predetermined period of tame. Frequently, teachers are 1ncon— 


sistent in their application of time-out procedures, as a result 
of which the child becomes confused and the curoet behaviour 15 
unwittingly reinforced. Children should know specifically which 
behaviours are not acceptable in their classroom. In addition, 


they should know the consequences for exhibiting forbidden beha- 


viour. If time-out is to be used as an intervention the rules 
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for time-out should be communicated to the children. The rules 
will assist the teacher in trying to remain consistent and Tair, 
1m the application of the intervention. 

Care must be taken in the selection of time-out area. 
Teacher should avoid selecting an area that may appear non-rein- 
forcing but is in effect reinforcing to a particular child. For 
anstance, placing a child in the corridor for time-out may 0obe 
extremely reinforcing as the child Mas an opportunity to commun. 
cate with everyone who passes. The area ceélectea should be 'a) 
away from hagh trafTic (ib) avay Trom doors and windows (tc? out or 
the ather children s view and ‘dq? within view of the ‘teacher. 

Time-out loses its effectiveness as an intervention ir 
a chald as left ain the setting for too long or too brief @ period 
of time. For effective results, keep the child in time-out roaom 
till he/she shows desirable behaviour. In case of fairlure of 
this methad other suitable forms of reinforcement procedure 
should be used. 

(iv) SYSTEMATIC—DESENSITIZATION: 

Desensitization is the process of Systematically less-— 
ening a specific learned fear or phobic reaction in an individu 
al. This has been etfective when applied to individual child who 
has ans:reties related to school attendance or who has phobia Tor 
Participation in large group or phobia for water, animal, 
heighte, examination and tne lille. 


In order to apply desensitization in the classroom the 


following conditions must exist. 


a) The teacher must have positive interpersonal relatiomship 
with the child. The phobic child must trust the teacher 
and be free to express fears in the teacher s presence. 


b? The teacher must construct an anxiety evoking stimulus 
hierarchy (to be adopted in real situation?. 


c) The teacher must be willing and have adequate time to 
accompany the child in the natural envaronment in the 
progression from the least to the most anxietyv-provol ing 
stimulus in the hierarchy. 

For example, when the child shows fear af coming ta 
school, hesshe should be exposed to the situations in ao gradual 
way, by increasing distance in approaching the school and class. 

Although desensitization was initially develolped with 
clients in a clinical therapeutic setting, 1t has been imp lLement— 
ed successfully in educational settings under the direction of 
psychologists and other behaviour therapists. Used successfully 
with a number of fears, the procedure has proved especially 
helpful in reducing test anxiety and modifying school phobia. 
‘This procedure can be adopted in cases where fear or ankirety 16 
the cause for coming Late to the school;. 

EF. Increasing Desirable Behaviour 

The Tollowing are the procedures for increasing detira- 
ble behaviour. 


CONTINGENCY MANAGEMENT : It 15 widely used with chaldren 


Se 





who have 





major learning and behavioural problems. It 15 based on the 


operant conditioning principles, which means that behaviour 1s 


te 


infiuences by the consequence. that Follow 1.8, rewara or punish- 
ment « im combingency managemenk giving of rewares are planneci. 
Usually 1t 318 “contingent upon ar followea by caesirable beha- 
viour, shown by the child. 

Oo reinforcement 1% POSTtive, wt 1r1ts addition to the 
environment (for example a smile or a praise etc.-: 
Produces/atroengythents/ pric rea we Lhe adaptive response. A rein 
forcement 15 neygative, wi vee removal from the situation follow- 
Lng &@ response produces the cesirable nmehaviour. 

These reinforcements are not given in an inconsistent 
manner. Tn contingency management, differant ‘Schedules’ are 
Tollowed. Depending on the purpnse, some reinforcement schedules 
are more aclvantageous than others. Continuous reinforcement is 
the application of reinfurr ement after every emission of the 
desirable response. Although, tb th often tnconven1rent, canti- 
nous reinrorcement 1 the quicl est way to establish s new beha- 
viour = and 1S very mseful in the tnmitial learning phases. The 
other schedule 165 intermittent reinforcement, that is. 1% occurs 
im relationship to Lhe desirabie response either aftrer a period 
of time vinterval sehedule: or after a certain number of aesira- 
ble responses iratuag acheaeles. Hence, a desirabie response 15 
continuously emitted in the hope of obtaining the reinforcement 


or reward and hence gets eurvablished. 
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The categories of reinforcers that are used to develop 

children’s behaviour are: 

a) Non-verbal reinforcers such as, hugging, kissing, smiling, 
showing expression of approval etc. 

b> Social reinforcers such as expression of compliments by 
saying good, correct, etc. Not all social reinforcers 
are verbal praise. Facial expressions such as a winl, 
nearness to an important person who 18 sharing time and 
conversation, and physical contact such as walking arm 
in arm or sitting on teacher © iap are al) rewarding. 

c) Material rewards or reinforcers such as sweets, toys, 
toffee, ice-cream, picture books, etc. 

d) Activity reinforcers such as occupying the first place in a 


game, watching television, going arond with peers etc. 


For achieving the extinction of undesirable behaviour, 
the teacher/parent must practice the refusal of the above men- 
tioned reinforcers. 

Contingency management has many uses including reducing 
undesirable behaviour, developing new hehaviour such 2s academic 
Skalls, social-stilis, and self--management stills, and at 1s 
effective ain strengthening and maintaining existing desirable 


behaviour, 
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CONTINGENCY CONTRTACTING: It 1s based on operant conditioning. 
In this a “contract ‘a2 written understanding, between the chil- 
dren and parent/teacher 15 made out Tor desirabie behaviours’ to 
be shown by the child, to get reinforcements in the classroom, 
school and at home. The amount and rate of reinforcements are 
specified an = such contracts. For example, if the child 1s in 
time to school, he gets a reward, and if he has attended to his 
home assignments, then additional rewards are given to him. This 
sort of rewarding system with a regular routine is called ‘Con- 
tingency Contracting’. In case, the child does not carry out 
according to the contract, reinforcements are either withheld or 
withdrawn. 

The advantage af contingency contracting 18 that 1% 15s 
positive and the child takes an active role in deciding the type 
and amount aT work required. Comsequently personal responsibili-~ 


tires are understood by the child. 


TOKEN ECONOMY: Token economy is 2 procegure in which a system oT 
exchange 18 introduced to obtain tangible reward such «4s toys, 
stars, chocolates, stickers etc., as reinforcers. In this proce-— 
dure children earn tokens that are exchanged for specific re- 
wards. 

The values of tokens become apparent as the children 
learn that token cam be exchanged for a variety of rewards, such 
as being farst in the lunch-time, getting 18 minutes of free 


time, listening to music, watching television and so on- 
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In this manner, tokens become potential reinforcers. 
They can be awarded aver a period of time for acceptable academic 
and non-academic wort. The system allows the teacher to struc 
ture the learning environment for positive reinforcement and to 
provide immediate feedback to the children via tokens. Hence, a 
moderately well run token exchange can promote direct learning 
regardless of the content of the activity. 

The token-economy has worked very effectively ain the 
classroom. Two reasons for 1tS success are its lact of emphasis 
on competition with others and the fact that the reward menu pro- 


vades sufficient variety of reinforcers to prevent boredom. 


SHAPING AND CHAINING: It 15 the systematic reinforcement of a 





series af behaviour, each of which more closely resembles or 
approximate the desired behaviour. In order to reinforce these 
approximations successfully, a teacher must analyze the final 
desired behaviour or goal and must establish a hierarehy of 
responses that lead to that goal. For example, if verbal inter- 
action 1s the desired goal for a particular child, then the 
response hierarchy may begin ‘with one word response, then build 
to two-word response, complete sentences and eventually require 
initiation of conversation (the final goal). This entire proce- 


dure, moving from one step to another 1s called chaining. Other 
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classroom behaviours commonly modified through these procedures 
are task completion (gradually increasing the amount of learning 
tasks) and ‘inseat’ behaviour 1.e. gradually increasing the 


number of minutes 1n seat. 


MODELING: It 218 based on social learning theory and 18 most 
often used to teach appropriate benaviour. In modeling, & child 
1s exposed to one or more individuals actually present ‘vlive? or 
filmed (symbolic), who demonstrate behaviours to be initiated by 
the child. In behaviour rehearsal, students are given verbal 
instructions and demonstrations by a model and they are then 
Qiven time tq practice the behaviour. In certain cases the 
children though capable of a particular behaviour, refrain from 
indulging in i1t due to (a) fear (bs anxiety (c) the behaviour 
being weakly established and (d) due to the aversive consequences 
of the behaviour which has ted to non-performance. For instance, 
when a child is not able to mix with other children and remains 
aloof, introduce a situation with a model child to a group of 
children. Reinforce the model chiid when he 18 mixing freely 
with others. Observation or thie situation would Facilitate 
interaction of the withdrawn child with others. 

All these procedures can be used inoependently or in comb1- 


nation, as required by the condition of the chiid. 
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DEVELOPMENT GF BEHAVIOURAL LNTERVENTION PROGRAMMES 


In this chapter an atbLempt has been made to provide 


clear ungerstanaing of the prootem pehaviours of children in the 


classroom or at home and steps to be used im behaviour modifica- 


tian by the teacher/parents. 
The common problem onehaviours prevalent amongst elemen- 


tary school students, whreh neeg to be taken up for modification 


by teachers/parents and signiticant ‘others, have to be understood 


ino the light of the deseriptions yaven below, against each of 


them. 


Cc 


i. ten Comes Late: means shat the child comes ta school 
frequently late canlanugusly for a week e1ther im a block or 


intermittently, which mampers iearning (Refer to Case 


Study Ma.l ® 1A Page J) % wo). 


2 Stares ous Of the wines: means frequantiy jJooking 
out of the window, Tor an minreasonably tong weriod of time, 
withouc giving attencion to the lesson beiny taught 
in the eidss (Refer ta cure studv wo.lt Page oo). 

3. Does nob way attention to une teacher: means tne child 


1S preoccupied with activaties of his/her own and farls 
to respond appropriately an the context of the :esson 


taught in the class. (Retrer to case study No.2 Page 64). 
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rthdrawn orehaviour: Cabuot oP s¥vardant): maans Ennai the 





hil 


a 


sits quietly without particinpaling an the ciassraom 


n 


activities (iile nmol answering. or spealting., Ir talting 
etc.s for an unreasonapie period ot time lhaving no 

Fnown prior reason. (Refer to case study No.c ? 2A Page 
66 2% 59). 


Speates out of turn: means vrposar ing without waiting for 





has/her turn ta come \Refer so case stuay No. Page 71>. 
Makes Noise: means either tall aviveness or nroducing 
distractians chraugn norse Lite manging desks. throwing, 
Gragqing, and tapping cnairs eb . (Refer to case study 
No. GS 2 SA amd page Fl 7/2). 

Over talbative: means talking continuously for a longa 
tine wathout giving R Pause of - cmance co athers, 

which distiurms the process of learning tar himsal t/herself 
or for tne rjess. (Refer to case study Wo.5 A Page 7). 
Does not raise band an the class: means that ihe child 
does not raise hand even whan fhe/sne knows the answer for 
the question which has been asied py the teacher. (Refer 
to case Study nmo.4 & 4A page 77 % Ot, 


Does not complete home wort: means mast of the time 


Tails to camplete nis/her home wort (Refer to case study 


No.l A paye 45). 


Incapable of working indepondentiy: means always 





depends on pnarente/siblings or friends ta help 
in completina his asstgnmentis. ‘Refer to case study 


No.5 *% SA Page 82 % 83>. 
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14. 


1d. 


17. 


Comes to teacher's table frequently: means coming 








very often to teacher % lable without any apparent 
reason which disturbs the teacher as well] as the 
class (Refer to case study No.&d & 6A page 86 % BB). 


Frequently leaves the seat without teacher » permission: 





means often Jeaving the seak and going to another place, 
ur deaving the clays wr meddling with other's activities 
and belongings without the ceacher’s permission 


(Refer to gase study No.7 & 7A Page 98 #4 ST), 


Interrupts: means eather physically or verbally inverferes 
with the on-going sectivity ¢lale talling incessantly, 
through inappropriate recitation, singing etc.) af the 
teacher/child in the class trequently. \Pefer to case 
study No.8 & BA Page ‘«. ® GAD. 

Uses ablisive language: means using of obscene and 

bad tarigquage directed it others in the class/home or 
outside. (Refer to case study No.9 page til). 

Biting: means use of teeth for biting as 4& Dractice 

tao e@en.press his/her anger ana aggression ‘Refer to case study 
no.isi page ifs,., me 

Hitting: means use of nhvysical method of hurting others 
for expressing his/her anger and aggression. (Refer to 
cage study No.1 page itWs. 

Ereating =rouble im the playground: means either 

PUNIShNInNg or subduing Gathers or nampering games, oT 
expressing his/her aggr#s's1a0n on others. (Reter to 


case study No.il page imss. 


18. 


Fighting too often: means physical actions directed 


against others to the extent of inflicting amaury or pain 


(Refer tom cise study No.1 page [f7). 


The above descriptions of the problem behalivours are 


given as clarification for the parents and teachers in order to 


observe them for a considerable length of time before coming ta 


conclusion, that they need to he motified. The minimum period of 


mbservatian should ne atleast for SB co / days. 


What 
ever 








the teachers/Parents/Significani Qthers shouts NOT BO when- 
a Problem Henavigur as Observed. 





Should not punasn the child, at the first instance. 
Should not criticise or compare the child with athers. 
Should not Ggive an elaborate tall oan do’s or cont «4. 


Should not create fear im the child by saving, things 
lite "God will punish you" etc, 


Do not blame whe child unnecessarily. 


Do not have the bias/prejudice that the chald shows 
the problem behaviour because of his family or 
cultural back ground. 


Ro mot thant that the child slone 15 responsible for his 
problematic Hehaviours others may bre contributing to or 
responsible for his present hehaviqur. : 


No not say that the child i ‘mentally 131° or possessed 
by ghost or spirit. 


Do not esipect all the children to be of Similar 
capabilities. 


Do not have the prejudice that the child having problem 
behaviour is always of low inteliigence. 


14. 


is. 


Do not give a “nict mame", to the child tite "dont ey" 
"monkey" etc. 


Do not expect too much from the child. 
Do not use obscene or Nurting statements while 
talking to the child, for example, “your tatner 1s 


an it1llzterate fellow" etc. 


Do not iammediately start any behaviour change programme 
without observing the child for 5 to 7 days time. 


Shoulo not be overprotective in defending the child 5s 
undesirable benaviour. 


PROBLEM BEHAVIOURS AND INTEKVENT LOWS 


Bo:-I 
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In this tind of problem behaviour teacher/parent should 


take the following steps to modify the beahviour. 


1. 


The teacher should come to the class 1n time and 

take the attendance, point out to the late comers 
whenever they come, and tell them not to come late in 
future. 

The teacher should appreciate and praise the children 
who come to the class ain time. 

When the late comers come in time to the class, the 
teacher should ast. other children to appreciate them 
and clap for them. 


The teacher should make a Special mention in the class 


that the days on which all the children come in 


time, they can have 5 minutes of jokes and humoaur 


before the first period starts. 

The teacher should examine the nature Of the subyect 

being taught in the first period of the day and 

should attempt to find out ir there is any link. between 

the chiig coming sate and the nature of dafticulty ain 

the subject. [If any Lant coauio be established, the teacher 


should help the child to Geercome this difficulty and 


ensure that he/she comes im time, 
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ti. 


If possible, group study habit may be organised by 

the teacher where a better student can help and 

guide weaker students. 

The teacher should maintain punctuality card’ for 

every child and should put a ¢ VY) tick mark an the 
punctuality card showing the child s arrival at the 

class 1m time. The card should be sent to tne parents 
and they should he advised to reward the child 
appropriately. 

The days on which the child doacnee the class on time the 
teacher should take note of it and give the child a hug, 
Pat or kiss. 

Teacher should comtact the parents and make sure that 

the child starts for school in time from home. 

Parents should ensure that the child does not engage 
himself/herself im play or stray activities on the way 

to school. 

Parents should be helped to learn to praise or reward the 
child appropriately whenever hersshe had punctual attendance 
in school over a certain period of time, Tor en.ample, 
every third day or, every weet or every Tifteen days, 
based on the Punctuality Card . 

Parents shoula see that e pattern of regular routine 

life 1s maintained by all in the family and not 

by the chald only. There shouid not de any excess household 
work for the child which would make himeher late to 


school. 
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In case the child as unmanageable then both teacher and 
Parent should discuss the problem 3nd give 2 mild punisnment 
such as., warning to the child, or scolding him/her 
or by putting him/her aut of the class for a short period 
of time etc. Parents may also be advised to wathdraw the 
reward which they were giving the child earlier. 
14, When the chald is rewarded for punctualaty he/she 

should be helped to express his/her felt happiness. 

For example, the parent or the teacher may ask 

"Are you happy?" The child would say or child would be 

prompted to say, "I am happy”. This sort of practice 

may be repeated as often as possible. 

In the above series of interventions, behavioural 
Procedures Jake, positive reinforcement, peer reinforcement, 
response cost, group reinforcement, modeling, behavioural coun-— 
selling and environmental manipulation have been spelt out for 


Problem such as the one given in the Bo: I. 


Wa 


B.STARES OUT OF THE WINDOW. 


C.DOES NOT PAY ATTENTION TO THE TEACHER. 


D.WITHDRAWN BEHAVIOUR (KEEPING ALOOF/AVOIDANT). 





These problem behaviours (given in Bo: II above) have 
been clubbed together befause they are at times interrelated and 
hence the teacher/parent should adopt the following steps in 
order to modify these behaviours, on.the basis of behavioural 
analysis. 

1. Teacher should make the child sit at a place where the 
child does not get easily distracted. 

2. Teacher should also make the child sit near to himself/ 
herself (like sitting in the front row) for arousing his 
attention easily and holding 1t for a longer period of 
time. 

ae Teacher should observe 1 the child 1s distracted 
by his/her desk mate and if so, separate him/her from the 
seating position. 

4. Teacher should close the window or use a screen to 
avoid external disturbances creating distraction for the 
child. 

Ss. Teacher should make the teaching programmes simple, 


interesting and eye catching for tne child. 
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é. The lessons should be broken into simpler, step-wise 
method to avoid confusion and facilzrtate better 
understanding by the child. 

7. Peacher should use a two way teacher-child interaction 
1n a pleasant manner in the ciass. Teaching a1lds and parti- 
Cipation from chiidren in using the blackboard, ssting 
questions etc., should be carried out. 

8. To hold the child s attention ind concentration, the 
teacher should qive a signal (lile tapping on the 
table before putting questions to the child). 

oo When the child shows attentiveness the teacher should 
Praise him/her. 

19. When a child 15 inattentive, he/she may be asked very 

Simple questions like "Js Rama a ting or Queen?" 

When the child answers correctly, the teacher should 

Praise him/her and after astaing a tew more questions to 

others, should get back to the child and ask a slightly 

gore difficult question. Gradually increase tne 


4 
/Gafficulty level as he/she tries to be more and more 


f ' 


attentive. 


Te When the child answers the question correctly the 


teacher may aSt other children to c.iap ana encoiw ..1e 
rf 
_ fham/her for participation in the discussion. 
/- / 
12% The teacher should ast questions to another child and 


praise him/her for hissher attention and active 


' 


Participation in giving answers. 


For a child with attentional probiems, story tellang 
sessions couid be organised in small groups, in which 
the teacher tells a short but anteresting story and 


the child 18 asked to repeat it. 


14. In the play ground the withdrawn chila may be 
associated with a socially active child who cauld help 
that child in partacapating in pleasant games. For 
successful participation, the child should be praised 
by both teachers and classmates. 
15. Activities like drawing, painting, clay modeling, 
Singing, dancing etc. alongwith audio-visual 
aids can be used for making the withdrawn child develop 
social interaction. 
1é. Parents should spend some leasure time regularly with 
this type of children. They shoula avoia comparing or 
punishing them. 
17. In case, inattention and withdrawal increase, they 
should consult a clinical psychologist or psychiatrist. 
In the above series of interventions, procedures like 
environmental manipulation, differential reintorcement, peer 


reinforcement, modeling and behavioural counselling have been 


spelt out. 
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Bo:-I1iI 





» E, SPEARS GUT OF TURN. 
| 


F. MAKES NOISE. 
G. OVER TALI.ATIVE. 

In Eox-II1, three more probleme commonly observed an 
classrooms have been presented and remedial measures suggested 
below: 

1. The teacher should ignore the child s answering the 
question out of turn when he sne is not asked to! 
by mot listening to the chiid. 
ae Reprimand iscold? the child for this behaviour and 
ask himeher to Say sorry. 
ae When the child responds to question in his/her turn, 
he/she should be praised and the teacher should specifically 
Point out the appropriateness of his/her behaviour. 
For example, when the child answers in turn the teacher 
should say "this time you have ansuered when you 
were asked .....good. Continue in the same wey 3nd 
wart for your turn or chance ta come/" 
The teacner shouid reprimand tne chila for meting maise 
and at the came time when he‘she if silent. her sine 


should be praised immediately. 


on 


The teacher should select the noisy children witnout 
their knowledge and engage them im activities, Jite 
singing. drama etc. for giving them opportunity to 


release their need to be noisy ar giving vent to their 


16. 


1i. 


emotions. 

The teacher should praise those children wh3s Speat 

only when asked and dao not make moise and are not over 

talt ative. 

Parents should also tbe asted to ignore the child at nome for 
taltaina too much, intertrering in conversetians ana showing 
noisy behaviours. They should 3180 reprimand the child 
wherever it 1S nmecestars. 

Parents should praise and reward the child for hissher 
appropriate silence and verbal’ behaviour. 

Parents should ask the over talkative child toa read 

aloud either his/her lessons or any other reading 
material for as long as hevshe can. 

Neither the parents nor tne teachers should at any 
time umnecessarily impose restrictions an the children 

to be silent. Rather tney should give them opportunity 
to have their vocal expression and activity appropriate 
to their age. 

When noisy behaviour 15 associated with hyper-activity 
naseweesniiy running around and unsteadiness) and 

do not show improvement with the intervention, a clinical 


psychologist or a psychiatrist should be consulted. 


In the above series of intervention, procedures iLike 


time-out, differential reinforcement, modeling and .behavioural 


counsellng have been spelt out. 


as 


Box-IvV 









DOES NOT RAISE HAND IN THE CLASS. 
DOES NOT COMPLETE HIS HOME WOR. 
INCAPABLE OF WORKING INDEPENDENTLY. 


In the Box- IV, a few more irterrelated oprobiem behe- 


viours have been highlighted, which ail need intervention. The 


procedures for intervention to modify the undesirabie behaviours 


are given below: 


1. 


Ask the parents to f1x a study time at home for the 

child as far as possible according to the desire and 
convenience of the child. 

Parents shoula Avoterbude the time at home equally for 
leisure time, activities and study. 

Parents should not snub or criticise the child 

im the presence of others. 

Parents should be asked to encourage the cnild when he 
takes initiative in mixing with others both at home and in 
the neighbourhood. 

Parents should appreciate the cnala s independent 
activities as for example, stugies Gr otherwise to be 
carried out at home. 

Parents should have a chect on homework and 

guide the child for doing it by himself/herself with 


minimal help as and when required. 


16. 


11. 


12. 


13. 


When the child starts doing his/her wort intermittently cat 
intervals) the parent should appreciate and encourage the 
child or reward the chila with whatsoever he-sne iitess for 
example, he/she may be yiven the eatables which hesshe likes 
most. 

At intervals a parent should discuss with concerned 

teacher about the mature ot home wort assignemts given to 
children for reducing anxiety and facilitating learning 
habit. ‘ 

Teacher should make the amount ‘and quality of homework 
reasonable and as far as possible simple, interesting and 
practical for the child. 

The teacher should follow the procedure of teaching as 
well as assigning tasls from the simple lesson ta the 
comple: aspects ar it. This qraded procedure would help 
better comprehension, memory and acquisition of learning. 
Teacher should not pitnisn, mnumiliate or criticise the child 
before the class at the first instance OF TRLLiNng to bring 
the home assignment. 

The teacher should give simpler tasks to the child in the 
class for working out independently. When hesshe does so, 
praise the child for it. 

The teacher should appreciate the child working 
independently. For example, I am happy ....-.-because 


you have dane a good job by yourself’. 
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14. 


15. 


1d, 


17. 


16. 


19. 


In case of a child’s fear, lact of interest and hence not 
working independently in the’ class, the teachers can take 
the help of the peers (may be a student from a higher class) 
to assist the child about working out his lessons. 
Teacher in the class should not be judgemental of the 
child’s performance, but should be able ta give an 
objective assessment of the child s worl. 

Tne teacher should Understand that child will commic 

some mistates while working independently. Thus, isistead 
Qf gettang over anziaous, they should guide them with love 
and affection. 

Parents and teachers should talt tu the child in 
confidence and find out about his/her feelings or 

fear, shame and anxiety. 

Parents and teachers should discuss about the chiud 5 
manner af doing things at home and at the sehoo.. 

Parents and teachers should fina out the child s strength 
and weaknesses/lites and dislites in the subjects taught. 
The teachers and parents should not be impatient, or over 
sympathetic or over protective. Also, they should not 
have too high expectations from tne child to pertorm,. 

Fo develop the independent wari ing habit, the teacher and 
parent should see that the child doeez not copy from books, 
or from the notebooks af friends or does mot get the work 


done from others at home. 


48 


22. 


25. 


as 


At home or in school, the atmosphere should be 
congenial 2n helping the child s freedom of speech 
and action. 
Parents should not engage the child in unnecessary 
household activities which consumes child s Leisure hours 
and ee to his/her Tatigue, creates disinterest, and 
distraction from stuoay activities. 
Always teachers/parents should keep in mind that 
learning through play makes the child more effective 
while pampering and perfectionism (rigid attitudes) 
spoil him/her. es 
If no progress is abserved with behaviour modification 
procedures adopted with the child, then a psychological 
assessment of his/her intellectual functionings like 
attention, concentration, memory and intelligence should 
be done by an expert. 

In the above, behaviour modification procedures such 


behavioural counselling, intermittent reinforcement, pro- 


grammed learning and peer tutzring have been spelt out. 
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mm a ce re me mm et ee a en ee ee re ee ne ee ee ee ee ee om ee ee ee 





§. COMES TO TEACHER’S TABLE FREQUENTLY. 






L. FREQUENTLY LEAVES THE SEAT WITHOUT TEAHCER’S PERMISSION. 

M. INTERRUPTS TEACHING IN THE CLASS. 
Box-V presents a few more typically related problems 
encountered cammonly in the classroom. The procedures to modify 


such behaviours are presented below: 


1. Teacher should find aut 1f there 15 any discomfort in 
the child's sitting position in the class 1.8 child’s 
vision 16 abstructed hy a taller child or there are 
defects in tne eyes. The teacher choulid also see it there 
1S another child setting by his Side who is meddling with 
ham/her and his/her dress, bools or other belongings. 

ae Teacher should find out if there 15 any other specific 
factor disturbing the child to be in his/her seat. 

3. Teacher should see if the sitting arrangement 15 
comformtable for the child (Physical condition). 

4. Teacher should try to understand the needs of the child 
at the first instance of his/her coming to the teacher. For 
example, child may be feeling insecure in the class or 


wants affectionate help, etc. 


ae 


18. 


il. 


Whenever the child comes repeatediy, the teacher as far 

as possible should ignore nisvher presence near the table 
e.q. the teacher should pose as if he/she 1s Busy in 
reading, writing or doing some other work. 

The teacher, when the chila comes, should take him/her 

by the arm back to the seat. When the child 5s1ts, 

he/she should be praised. 

As soon as the child starts to move out oF the seat, the 
teacher should give signal through gestures i.e. by showing 
finger not to move. 

When the child moves out and medales with other children, 
reprimand hnim/her. tale him/her bacr to his her seat and 
ask him/her to say sorry. 

In case, the child has thrown or displaced articles of 
others reprimand and ast the child to replace the object 
and say sorry. 

When the child obeys, sits in his/her chair and does 

not interrupt others, teacher should ask the peers ta 

clap and praise. 

When the cnild sits in his/ner seat for shorter period 

ot time, praise the chilo and subsequently praise hamsher 
when sits for a longer duration. 

The child should be lept engaved in a tast whith 1s 
mteresting to himvher while carry om the tust 

sitting at his/her place. This procedure 16 always better to 


be started in classes where drawing, painting, Cclaymodeling 


are being done. For example, the child may be asked to draw 


@ picture sitting at hasvher chair and then being praised 


ol 


14. 


is. 


14. 


17. 


for his/her performance, 


If the chiid leaves the seat frequently, then as 2 last 
resort, tate the child and ast nim/her to stand in a 
corner facing the wall for shors veriod af time e.g. the 
teacher may count from i toa i and 17 the chita save hes 
she won t da it aqaim, immediately terminate this 
procedure. 

Parents should find out whether the child shows over— 
activities like meddling with things, not sleeping 
Properly and running around an the neighbourhood. 
Parents should spend time with the child and engage 
themselves in pleasant activities. 

parents should mate the child engage 1n some simple 
tasks at home for a few minutes and then following it, 
take himesner out, hand in hand for a waik. Iv tne child 
works for 2 minutes tate hKhim-her out for i to LS minutes. 
Sliowly encourage the chiid, praise him/her and 

gradually increase the steadiness oDenaviour rvenygagement 
in wort? with reducing the going aut activity. 
Samultaneously reduce the time oT going cut 

gradually. 

Parent should also advice other children at home/ 
friends/extended family members to reward the child 


for his/her steadiness behaviour. 


18. Wherever disruptive activity 15 observed to be high 
with the child without any apparent reasons, please 
take the opinion of experts like clinical psychologist 
or psychiatrist. 
In the above interventions, procedures like time-out, 
parental beahvioural counselling, restreints, restitution. dit- 
ferential reinforcement and Premack 5 principie nave been spelt 


out. 


ul 
tc 


N.USE OF ABUSIVE LANGUAGE. 

O.BITING. 

P.HITTING. 

Q.-CREATING TROUBLES IN THE PLAYGROUND. 

R.FRCGUENT FIGHTING. 

In Bo. VI, problem benavaiaiurs uch as AS2alli tang and 
aggressive behaviours have oeen Highlighted. As that. are all of 
&a similar type, the procedures for handling these behaviours are 
also more or less similar. These are presented below: - 

i. Without any bias, teacher should find out the nature 
of the family, parents, and the enviornment where the 


child has been brought up and lives at present. 


Ze If the parents are not in good Narmony with each other 
then a teacher-parent discussion aught to be talen up ta 
sort out for a solution af the problem of the child. 

<. A teacher/svolunteer/neighbours & relation with whom 
the chizld is free and opeh cun be selected aS 3 mediator 
1n modifying the behaviour. ° 

4. Ff the home and the environment in which the child lives, 


has a bad impact on him/her, it possible, consider a 


change of the anviranment by sending the chitd ta 
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1s. 


il. 


The child and parents may be psychologically assessed 
by a Clinical Psychologist as and when required. 
Parents should reprimand the child when he uses abusive 
language or fights. 

Parents should chalt out a "Happy Day Routine" for 

the child which would consist of well balanced leisure 
time, study time, and participation in household 
activities. 

Parents should spend more time with this sort of children 
and adopt overcorrection as ane when the child shows 
undesirable behaviour. For example, if the child uses 
baq language of any type, then the parents must correct 
the language and ask the child to repeat the right 
language. 

Parents should give sufficient opportunity to the child 
for having games involving active physical en.ercise. 
Parents should reward the child as often as possible 
when he/she shows a desirable behaviour pattern of 
talking politely and anteracting with others in a sober 
Tashion. 

The parents should not only demand sobriety (decent 
behaviour) from children but also shall demonstrate 
politeness in their behaviour and actions towards children 
and others in their everyday life which would provide 


models for learning. 
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14. 


iS. 


16. 


17. 


The teachers shovld not get attended and punish the child 
when they come across the above undesirable behaviour at 
the first instance. 

When the abusive language 18 directed at other peers 

and not the teacher, a teacher should reprimand one of 
the children who is responsible far initiating such an 
anteraction. 

If the child 18S unreasonably ebusive,the teacher may 

use mrid punishment (one should of cautious in duiing sa), 
lite snubb.ng. 

If the teacher Nas a group of uagreee:ve children Lhen 
he/she can asi some of them 10 eiarct i the form ay 
faricature the pattern or goon behaviour and pi aise the 
desirable behaviour pattern dramacased. The others in 
the group, those who abserve the enactment will learn 
such behaviour because of the obeervation of the yood 
models. 

If the child is troublesome in the playground, he/she 
can be reprimanded and/or removed fram the game. 

If the child 1s of an aggressive nature then give alms 
her the responsibiiity of monacang the entire game and 
handling the responsibility of protecting the play 
materials and playmates. Intermittently reinforce this 


child Tor his. her sober and trouble Free behaviour. 
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18. 


19. 


29. 


21. 


23. 


When the child often uses biting/abusive language, as 

@ protection, use good children specially those who are 
friendly to him/her for praising him/her for his/her good 
behaviour, gradually see that the nevshe 15 not harmed, 
provoled or called by b32qa nich names. 

When the child 165 in the hsbit of freely, nitring others 
the parents/yqames teachect may use Punching bagssprilows 
for aggression release. 

The aggressive children should be enyagea in dancing 
recital, climbing, tretning, eandenxag and such other 
activities invalvang physical exercises. 

The teachers should try to reward and praise the desirable 
non-aggressive behaviour pattern like playing, Swamming, 
acting, dramatising etc. 

When the child shows desirable behaviour at school an 
information card with ¢ ) mark should be sent to the 
parente end parents shoulda be advised to reward the child 
e1ther through praise or a gift at home. 

If @ group oF aggressive cnilidren could be identitied in 
a school, then a group discussion can be taten up for 
managing each other's behaviour sn a teweraing tTashion, 
through a self-help group activity. 

The teachers should not give unnecessary attention to 


the aggressive children by way ot advising them. 


25. Assertive training, yoga, and rejsxation procedures 
should be adopted in consultation with a clinical Psycho- 
logist for reducing emotional disturbance or aggression. 

26. In a class or group when there 15 signs of aggression 

among younger children, the teacher should teach them to 

bury their heads in between the folded arms and count 

from 1 to 1. 

In the above series of interventions, procedures like 
aversive conditioning, time-out, behavioural counselling, relaxa- 
tion, yoga, modeling, environmental manipulation, back-up rein- 


forcement and behaviour interaction have been spelt out. 
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CHAPTER-V 


CASE-STUDIES 


Recent past has seen the ever increasing application of 
behavioural intervention procedures with normal students in a 
variety of classroom situations. There has been an extensive 
work on the use of behavioural consequences to reduce children’s 
undesirable and disruptive benaviour and to increase attending or 
study behaviours. Undesirable social and disruptive behaviour 
generally includes behaviours such as talking ta class-mates, 
throwing objects, striking other students, wandering around the 
room without teacher's permission, not raising hand in the class 
when knows answer to a questian, incapable of working independ— 
ently, interrupting classroom activities, Speaking out of turn, 
making moise etc. Desirable study behaviours generally include, 
orientation towards class-mates when they are reciting, looking 
at books or study material, listening to the teacher, writing 
cooperately with other children, sitting attentively in the 
class, following teacher’s instructions etc. 

Disruptive or problem behaviours need to be decreased 
by behavioural intervention programmes because of the assumptian 
that these changes will have beneficial effects on the students 
performance itn the class. Problem behaviours are of cancern 


because they are aversive to some one and in many cases the chald 


3S? 


himself. 


This 1S a phenomenon that must be analysed and modi-~ 


fied. Such behaviours, if mot identified and modified at an 


Parly stage, may become firm patterns of individual behaviour, 


create severe interruption in school learning and cost enough to 


the society. It 16 better to identify and modify such problem 
behaviours at nursery and elementary school stages because in 


early stages it 15 easier ta modify problem behaviours and their 
disruptive effects can also be minimised. Case studies at dif- 


ferent problem behaviours of students at elementary school stage 


and thear modification are given in the following pages. 
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Case-Study-l 


Childs zs Age: 6 years:: Sex: Males: Class: Ist Standard 
Problem: Often comes late. 

Identification of Problem: Late coming behaviour of Child 
Behavioural Analysis: An informal talk with parents revealed that 
the child-A left home everyday in time for school. A good rap- 
port and an informai talk with the child revealed that he came to 
school straight +k home and did not stop anywhere. Two obseryv- 
ers followed the child on his way from home to school for 3 days 
and found that the child was walking too slowly and wasting a lot 
of time looking at natural sights, or flowers or trees or vehi- 
cles etc. an the road. He was observed to stand an the road side 
at various spots to watch the above mentioned things. 

Behavioural Intervention: [It was observed that the child was very 
fond af playing in the sand in the sandpits specially provided 
for the children to play tn the games period. This was chosen as 
@ reinforcer for the behaviour change programme. The child was 
instructed as follows: "You come late to school almost every 
day. This 15 a bad habit. I want you to come to school in time. 
From tommorrow if you reach the school in time, you will be 
aliowed ta play in the sand during the games period. If you wall 


come late, you will mot be allowed to play in sand". 


él 


This cambination of reward BEHAVIOUR RECORDING CHART 


for desirable behaviour and day Behaviour Consequence 
late in time (Playing 
punishment of undesirable in Sandpit) 
1 Late - 
behaviour brought changes a Late - 
= Late = 
in behaviour. He started 4 Late > 
5 Late = 
coming to school in time. 
INTERVENTLON BEGINS 
Behaviour recording before & Late not permitted 
7 in time permitted 
and during intervention 1s 8 in time permitted 
9 late not permittted 
shown in the recording chart. ig in time permitted 
11 in time permitted 
12 in time permitted 
13 in time permitted 
14 in time permitted 


A follow up of one month revealed the continuation of the 


modified behaviour. 


Case Study No.1-A 


Child: He Age: 9 yeare:: Sex: Males: Ciass: IlfIrd Standard 
Problem: Often Comes late; Does not bring his home work. 


Questions to be probed: 


* What is the level af intelligence of the child? 

* Does he leave home in time and becomes late on the way? 
* BDoes he resist coming to school and leaves home late? 

* Is anyone helping him for his homework assignments? 

* Are parents punitive? 


This boy was referred from his school, for help, as he 
was coming late and not doing his home assignments. This was 
almost a daily habit. 

Dn interviewing the parents, 1t was revesled that the 
boy was good in his studiet upto tne second standard. ln the 
third standard, from the beginning of the academic year, the 
child showed resistence to go to school and needed a tot of 
coaxing. At times his father punished him for not starting in 
time from hame although the school was situated near the house. 

The child was interviewed on a few occasions and he 
revealed that: 


Ll. He is nat able to comprehend, what the teachers teach 


in the class. 


ae Often father aunisnes him Tor not mettinoa up cariy in 


the mornina to go to Scnooi: =a 
we Na one helin= mim with nis name wort. as MIS Harentwy it| 


riliterate ana ne is the only =hiid. 


For tnese reasons ne aevelioneo iact af motivation tS) »«=6ccomMme to 


school and attena to the home wort assianments. 


Benaviourai analysis reveaieo that the mailiagaptive 


behaviour pattern was a Droduct of: 


i. Child s beiow average ieveit of «ntelliqgence as found 


by an intelligent tests: 


ae Failure to cope with tne stanaara of teaching; 
we Lact of Guicance and nelio at mome: and 
4. Punishment ov oarents. 


Tarsng tme abGve factors iumto consideration the foiiow- 


ing behaviour mogitication programme was chaited autre: 


L. Behavioural Counseliing was given to oarents and 


o 


teachers 
not to nunisn the cniia. 
ae They were as:ed to encourage the cnila and helo nim in 


attending the school. 


2 Teachers were asted ta enqage one of the brighter children 


in the class to nelp him in wortring out his assignments. 


2 
— +4 


4. One of tne tLeacners was requested to give nim extra 


Coaching at nome ana tait to the chila for increating his 


confidence. 


Within three and halt months, the child 
was regular to school and his performance in class 
improved. His interest in punctual attendance of school 


also increased. 


important Tips 


This sort of children should be given psychological 

tests to assess their intelligence and learning ability. 
If they have mental retardation they should be put to 
special education classes. 

Behavioural Counselling to avoid punishment, should be 
given to both parents and teachers. 

In case there are distractions an the way to school 

(lite playing, gossipping, indulging in other activities?, 


that should be checked and removed. 


oo 


Case Study = 


Child: Cz: Age: @ years:: Sex: Male:r: Class:liird Standard 
Problem: Stares out of window, GQuret and withdrawn, Does not pay 
attention to teacher. 

Question to be probed: 

* Is there a distracting stimulus outside the window? 

* Is the child quiet and withdrawn from the beginning? or 15 


rt a recent development? 


* Is he/she able to comprehend properly the medium of 
teaching? 
* What does the child do while the teacher 1s teaching”? 


The child ‘C’ was brought wath the complaints mentioned 


above. The following facts were found from the interview with 
the child. 
1. Child was transferred from a village school to a city 


convent because of his father s change ain the job. 
Ze His comprehension of English was poor as he was reading 
in a school with pure Indian language (Kannad) medium. 
Se The children in his class were more sophisticated and 
used to make fun of him and call him by @ nick name 
*“Pedda’ (means dullard). 


4. He was mostly interested in observing gardners working 


outside in the school garden, talking in local language, 


through the window and enjoying the jokes they used 


to cut. 


66 


The problem behaviour was of six months duration; at 


times the child used to cry and refused to go to school. During 


teaching hours he was scolded by the teacher as he was just 


Secribling and not taking notes. 


Qn behavioural analysis it was found that the child’s 


maladaptive response pattern was maintained by: 


1. 


3. 


His sitting position in the classroom and distracting 
stimuli outside. 

His fazrlure,to comprehend English lanquage. 

Nackname given and jokes made at him by his peers. 


The following behaviour modification programme was 


carried out: 


i. 


Behavioural Counselling to parents and teachers were given 
to reinforce him for speaking and responding in English. 
Peer-reinforcement (encouragement by classmates) and not 
humiliating him in the class was ensured by the teachers. 
Peer-modeling to interact in English was arranged by 

the teacher during leisure hours, 

His sitting position was changed and he was asked ta 
occupy a chair in the front row of the class. 

He was further encouraged and reinforced by the teachers 
to take down notes in the class. 

He was given an important role to help teachers in the 


management of Cleanliness of the class. 
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7. Further he was made to participate in 
activities like play, singing, prayer 
Within the period of two months 


behaviour and his academic performance was 


Important Tips 


other group 
etc. 
child improved in his 


Of average standard. 


1. Children with ‘withdrawn behaviour’ should be assessed by 


& clinical psychologist to find out if there is any 


(i) depression in the child, and if the chiid is 


suffering from (i1) attentional deficit disorder. 


2. If such disorders are detected then they may be treated 


by trained clinical psychologists. 
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Case Study - 2-A 


Childs Dz: Age: 4+ yearss:s Sex: Females: Class: Ist Standard 
Problem: Withdrawn behaviour/keeping aloof 

Identification of Problems The class teacher reported that the 
child was a withdrawn type of child who always sat in a corner 
seat of the last row of the class. She never participated in any 
Classroom activities such as, group signing/recital or any type 
ef class-room drill. She had no friends and did not play with 
other children during the class break or the games period; other~ 
wise she was good in studies. This report af the teacher was 
further confirmed by two other observers. 

Behavioural Amalysis:s A chat with the child’s parents revealed 
that she was not so at home, she talked and played normally with 
others. She had an elder sister and a brother wath whom she used 
to play. Further, it was observed from the behaviour of parents 
that they paid over-attention and over-affection to her as she 
was the youngest in the family. Parents also informed that she 
did not go to school happily. She had to be forced to go to 
school. After this talk with the parents, an informal interview 
with the child revealed that she felt meglected in the school. 
Behavioural Interventions Behaviour modification was started 
with the help of the class teacher. The teacher was instructed 
to pay special attention to and make her sit in the first row of 


the class. The teacher gave opportunities to motivate her to 
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take part in classroom activities by asking her to collect the 
answer-books of all the chaldren in the class or distribute the 
corrected answer-books back to children or she was asked to lead 
the class in recitation of a poem or a song etc. It was observed 
cat these opportunities brought positive change within a week in 
the child 5s behaviour. She looked Mappier and more alert and 
active than she was before intervention when she was not partica- 
Ppating in the classroom activities. 

To make her talk and play with other children, the 
teacher made her a leader of one group of children for the qames 
period and gave them one swing’ to play with. She was now given 
the opportunity to react with other chaldren during the gqames 
period. The teacher was also present on the games field and 
helped her and encouraged her whenever required. It was observed 
that gradually she developed interest in play activities and 
Started playing and enjoying with other ¢children. 

Talks wath the child's parents after 15 days of inter- 
vention revealed that now she was caming to school happily. An 
informal talk with the child also revealed that now she was happy 
in the shcool and felt attended, by everybody. 

Thus, 15 days intervention durifg which the chald was 
Motivated through positive reinforcement strategies ta partici- 
pate 1m all activities in the shcool, brought a desirable change 
‘tn her behaviour and from a withdrawn child she became a sociable 


child. Thas behaviour maintained during further following of a 


month. 
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Child: E:: Age: 7 yearsss: Sex: Males: Ciass iind Standard 
Problem: Speaking out of surns Maling noise; 
Questions to be probed: 
* What satisfaction does the child derive from this 
sort of behaviour? 
* What do others do when the child manifests this sort of 
behaviour? 

This child was brought with the complaints of speaking 
out of turn and ain an irrelevant fashion for creating moise in 
the classroom and never used to allow others to talk. From the 
history 1% was observed that the child was ot heavy bu2zlt for his 
age. He was nick named as king-kong fa man who tights, for his 
behaviour by his friends. in the class he used to boss over 
other children. For his dody built and appearance, others used 
to like him and praise him. Even when he manifested undesirable 
behaviour, the teachers and peers would laugh and pass comments, 
which were liked by him. In due course of time, when he wanted 
to get the attention of others or cover up his failure, he used 
to behave in an undesirable fashion. 

Behavioural analysis revealed that his undesirable 
behaviour pattern was maintained by the attention he used ta get 


form peers and teachers. 


Behaviour moa@itication programme was directed at: 
(1a the classroom environment and 
(112) the child 
The teacher was given behavioural counselling for not 
giving much attention tq his clownish behaviour, but whenever 
required “aver-correct’ him for the undesirable behaviour. 
Secondly, the teacher was asked to praise another child who 15 
quiet and talts to the point in a teaching situation, in this 
child's presence. Subsequently when the unde: child showed 
desirable behaviour, he was also praised before others. His 
friends were trained to praise him tor his appropriate behaviour. 
Further, he was put incharge as the monitor of the class, orga- 
nasing games, and entertainment programmes. 
With this programme. within a period of one and half 


months the child showed appropriate pattern of hehaviour. 


Seme Important Tips: 
1. If the behaviour 18 excessive Physical time-out 
(putting the child in a tame-out room) may be used- 


an Punishment should be avoided. 
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Case-Study-3-A 


Children: 3 girls of Class V aged 11 years. 
Problem: Making noise (‘talking continously: 
Identification and Analysis of Problem: The cases were reported 
by the teachers that these girls were extremely talkative and 
continuously talked in high pitch and laughed in tne class even 
when the teacher was teaching. The achievement scores or these 
children ain the terminal examination were Tound to be poar and 
they had farled in English and Mathematics. jhe behavioural 
analysis showed reciprocal relation between poor performance’ and 
noise maling behaviour, 1.6. since they could not cope up with 
studies in Mathematics and English, they did not show interest 1n 
studies and used to talk and laugh. Due to this’ undesirable 
behaviour they were not able to learn anything. The teachers 
labelled the girls as dull, and 111 behaved students. 

The behavioural problem was identifzred and analysed 


with the help of the following methods: 


a) Reports of school teacher's. 

b) Observation of behaviour by two observers. 

q)? School achievement scores. 

d> Testing ~ AM achievment test im English and Mathematics and 


Bhatia = Battery of intelligence Tests were adminsitered on 
each child. Results of intelligence test showed that none 


of these children was below average level of intelligence. 


7S 


Behavioural Intervention: Special instructions and token economy 
methods were used for behaviour modification of these children. 
The psychologist met these children and told them that they will 
be given help an learning Mathematics and English so that they 
can get good marits in the tinal examination. Special teaching 
S$ess10ns were arranged. The follawing instructions were given to 
these chaldren. "I will teach you Mathematics ana English every 
day and will give you class wort and home work. Each ane of you 
will get one score for doing class wort and ane score for doing 
home work meatly and correctly. Thus, you can earn two scores 
every day, and twelve scores im aweel. At the end ai the week 
your scares wil be exchanged by sweets, or pencils, or rubber 
(eraser), or sharpener — whatever you choose. You can get twelve 
atems of your choice every weel, if you take interest in studies 
and work regulariy and attentively". {t was observed that the 
children were regulariy coming for e:tra coaching and were trying 
to earn maximum scores by doing home wort and class wort careful-— 
ly. The scores earned by the chiidren ere given in Tabie lL. 
Table- il 


Scores earned by children for doing 
Classwort and homewort during intervention. 


SS A SN SS SH SR a Shh SS ee ey ere ee 
a ee ee ee ee 


Token scores earned Total 
tr ne i earned in 4 
Children Wk.I WkK.IT Wk.III Wk. IV weeks 
1 9 16 li ii 41 
2 8 1i ii 12 42 
3 B 8 9 16 33 
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After four week intervention programme, the chaldren 
were given an achievement test in Mathematics and English. This 
test was equal in difficulty level to the test given before 
intervention. The results are given in Table 2. 

Table-2 


Achievement scores af children in Mathematics and 
English before and after intervention 





Achievemnt test scores in % 


Subject Before Intervention Atter Interventian 
Maths English Maths Engiish 
1 16 i2 45 49 
= = 8 46 4 
3 | 5 46 42 


re ee ee en a es ss wth ns eNO se me ee ree ee ne me ne ee 


Children’s behavioural problem of making noise in the 


class by talking laudly and laughing were also dealt with simul- 


taneously. They were instructed as follows: "you will get one 
extra score every day 1f you will sit quietly in the class. I 
will tate the report from your teachers everyday". Daily reports 
were taken from the teachers and children were given scores. At 


the end oat each week these scores were exchanged with bactup 


reinforcers. The number ot scores earned by the children every 


week are given in Table <&. 
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Table-o 
Token scores earned by children 
Tor not making noise in clags 


eg e Toten scores earned Total 
ren 
BOAR 8 Nae eee eek ee oe tes scores 
WE iJ Wi . TI WI .1ii WI.,i¥V earned 
1 4 5 & b HE 
2 5 oa o & a 
= = 5 a © 19 


ee rr i er a re tes ae ee en ee ee ee ee ee ee 


A follow-up after two months also revealed the mainte-~ 


nance of the adaptive behaviour pattern. 


Case Study-4 


Child: Fis Age: 6 years:: SEx: Male: Cliass:Ist Standard 
Problem: Does not raise his hand 1n the class. 

Identification of the Problem: The behavioural problem of child 
“F’ was identified by observation of children s behaviour in the 
Class by two observers over seven days. Teacher S reports were 
also utilised. 

Behavioural Analysis: The observation revealed that the child 
never raised his hand in the class for answering any questions 
asked by the teacher. The teacher also complained of the same. 
An anformal interview with the child revealed that the child was 
afraid of the teacher and therefore did mot raise his hand even 
1f he knew the answer. Secondly, he said that at times when he 
raised his hand, the teacher mever asked him to answer. 
Behavioural Intervention: After recording baseline behaviour for 
3 days, intervention was started with the assistance of the class 
teacher. The teacher wes instructed to remain attentive to the 
behaviour of child ‘F in the class. Whenever he raised his 
hand, he was given an opportunity to answer and was encouraged 


and praised for reinforcing this oehaviour,. 


The child was instructed that he wouta get a prize ‘according to 
his pre-noted preference’ each time when he raised his hand 2n 
the class (continuous reinforcement?. Behaviour recording chart 

shows baseline behaviour frequently Behaviour Recording Chart 


Behaviour recording hefore 
1S zero and in the first three days of #%® during intervention 


(44 minutes period? 





intervention the frequency of raising 


Day Frequency of 
hand 18 anly one. The child raising hand 
hesitatingly rarsed his hand, the i g 
teacher asked him to speak and 2 x3 
praised him for whatever he spolje. 2 Pa) 

He was also given a reward by the Intervention begins 
investigator which was a toffee as 4 i 
the child told that he was very fond 3 L 
of toffees and chocolates. When the 6 1 
frequency of raising hand did not 7 2 
Lncrease even an the third day, the B a 
child was told that he will get half 9 = 
a chocolate if he raised his hand 46 2 
twice im a period and full chocolate Li 2 
for raising hand more than twice. lz 3 
The requency of raising hand increased Ls 4 
gradually as 16 evident from the i4 4 
behaviour recording chart. After iS 4 
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15 days primary reinforcement was withdrawn and only secondary 
reiforcement was then given. The teacher reported desirable 
change zn child s behaviour. Thus, contingent teacher atten-— 
tion, praise and reinforcement proved effective in modifying the 
child s behaviour. 

A month s follow up revealed the maintenance of the 


modified bDehaviour pattern. 
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Case Study-4 14s 
Child: 20 Augers veareis Sex: Male.. Class: LTInd Standard 
Problem: Does not raise his hand in th? class. 


Questions to be graued: 


* Was the chiid punished or ridiculieu hy peers or friende® 
» Is he not iibing the subject or the teacher? 

* Is the child shy in dispositian” 

* Do the teachers-parents appreciate his quiet behaviour? 
* Are there any other children who show the same kind of 


behaviour which this child imitates? 

The child was referred for being withdrawn and not 
raising his hand for answering questions from the teachers in 
his Maths class only. On interviewing the child, it was found 
that he was punished by a teacher tor Giving wrony answers. 
Subsequentiy his peers threatened him that they would report to 
the Maths teacher it ne committed any mischief or error. 

Over 232 period of two montis TOlLowing this ainmciuent, 
the behaviour disorder appeared in tne initd and ne became quiet 
and did not respond im the crass. 

Behavioural moditication Programme was directed at: 
a. Environment; 

b. Teacher/sparent, and 

CC. The child 

As a first step, environmental manipulation was car- 
Pied out by changing the class section in which the child was 
enrolled. This facilitated in making the child feel the freedom 


Trom the hostile peer qroup anda environment. 


AS a result the child started communicating with the 
new peer group; he was free from being withdrawn and became 
communicative. 

Further, some of his friends and teachers were asked 
to anclude him an group activities like play, drawing, painting 
etc. 

The teachers were requested to encourage him by giving 
social reinforcement ‘sthrough praise’ when he started becoming 
responsive; they were also cold to praise other children who 
raised their hands an the class in his presence. Further, 
teachers were told to ast very simple quezttion:, and when every 
one including him, raised their hands, tne teacher asted him to 
respond; subsequently praised him before every one. 

As a result, the child was desensitized to the fear, 
started showing active response by mot only raising hand, but 
became more communicative. 

To further enhance this capacity, parents were given 
behavioural counselling to reward the child when he reperduced 
the same type of behaviour at home during study hours. 

Within a period of one month the child was completely 
free from his behaviour disorder. 

Important tips: 

i. In such type of cases do not punish the child or 
criticise. 

aa Parents and teachers should take the mayor responsibility 


an modification of such behaviour pattern. 
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Case Study~s 


Chald: Hs Ages; 7 yeare:: Secttemaele:: Clase:lind Standard 
Eroolem: Incapabie of working indepenaentiy 


identification and Analysis or Behaviour: Bbeneral observation 


ee 





Of chaldren s behaviour in the cigs ang teacher 3 report helped 
ta adentify the behavioural probiem of the child. She was 
abserved to be sitting idle and iooliang at other children when 
rest of the children were writing in tne class. The teacher 
unformed that she wrote only when she was nelped. Further, 1t 


was observed that the child did not hold the pencil correctly. 





Behavioural Intervention: Modeling and shaping procedures were 





wsed to modity the behaviour of the child. The child showed 
marked and rapid progress after 15 days of intervention. She 


was able ta complete with other students of her class. 


Case Study-Athy 
Child: ls: Ages 6 years:i: ‘sexs Fematei:: Crasss [Ind Standard 


Problem: Incapable of worting independently 





Questions to be probea: 


* ls the child having average antelligence™ 
* Why does the child need help? 
* 


Who often helps the child at home or school in 
Performing the tasts? 

The child was referred with the problem Lehaviour that 
she 1S capable of worilang, but does not work when left alone toa 
do any tas! either at home ot schoo:. Often, she med the habit 
of asling question for a reassurance that sne 18 doing the task 
correctly or ta seek directions for starting the work at hand. 

Gn interviewing the chile it was touna thet she was 
being tutored by one of her purents wmoathers every duy evening 
and morning. Mother often used to write w# rough draft of the 
home tasks for the chilia; she used to repeateciy caution tne 
chila that she should achieve a rant an the class, without 
cammitting errors in the examination. sin this situation the 
child was not given a chance to do ner home task inaependently). 

This habit of the child genéralased to school situa- 
tian and the child failed to ao the tasks given independently. 

Behavioural analysis revealed that tne lack of canTi- 
demce in the child was createa and reinforced oy motner, and tne 


child searched for help outside the nome enviranment. 


The behaviour modafication programme was directed at: 

1. The parent (mother) 

ae The child, and 

a. generalisation of behaviour modification gains 
to the matural environment 1.e. tu mate the child 
work andependently at any place. 

Behavioural counselling was given to the mother tor 

414 allowing the child to have independent study habit; +11) not 

ta repeat her statement that she shousd get a rank in the class3 

211) to allow the child ta work on her home tusks by herself, 

and following it, to correct the mistakes and praise her and 

(av) mot to criticise ar punish the child for her poor or wrong 

performances. 

The teachers were also given behavioural counselling 
in the following manner: 

(1) To give simple tasks to the child in the class and ta 
reinforce (praise) when she performed the work 
independently. 

411) To gradually increase the taks performed by the child 
from sample to complex in nature. 

This programme continued for two months and the child 
started working andependently in the class, and performed well 


in the examinations: 
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important Tips: 

i. Parents should not be sver indulgent snd epress their 
anxiety, before children. 

Ze Chirid should be thoroughly screened by a Psychologist. 

3. If the child shows borderline or mild mental 
retardation then he-she should be referred to a trained 
clinical psychologist for improving the learning skills 


by adapting special procedures of antervention. 
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; Case Studv—-4& 
Jf ‘ 
es 
hela J: Age: 7 years:: Sev: Male:: Glass: Jind Standard 
Ptoblem: Comes to teacher's table very frenuently. 
Identification of Problem: The child’s behavioural problem was 
Wakeaes by observing his hehavinour in the class for ane hour 
every day over a period of si days. Observation was done by 
two observers and teachers’ repvorts were also utilised. 
Behavioural Analysis: OQbservations and teschers’ reports re- 
vealed that the child used ta go Eo teacher s table for 
voepiainrnd against ather children at his class and the teahers 

? 

were , observed to entertain his complaints. An informal 
interview wath the child revealed that this behaviour was a 
method for drawing the attention of the teacher towards him. 
The child said that the teacher did not pay attention to what he 
said and Listened to other children and so whenever he wanted to 


complain about other children he went to the teacher's table. 


Behavioural Intervention: After recording baseline behaviour 





for seven days, intervention was started with the assistance of 
the teacher. The teaher was instructed ta ignore the child 
whenever he came to her table for complaining or for anyother 
purpose and at the same time to pay attention to the child when 
he was in his seat. The teacher was told to remain attentive to 


whatever he said ween he wae in his Seat. 


86 


This i1gnroing procedure helped BEHAVIOUR RECORDING CHART 


to modify the child‘s un- Behaviour recording before 
and during intervention 
“desirable behaviur and paid (i Hr. each day?) 
attention to the alternate Day Frequency of going 
to teacher 5s table 
desirable hehaviour. It can 
1 4 
be absierved from the behaviour a 5 
a 4 
recording chart that the base- 4 3 
5 & 
line frequency of behavior &é a 
s 6 
(first 7 days) ranged between 
4 to 6, but on the first day Intervention Begins 
of intervention, 1.e. 8th day 8 3 
> 3 
2t reduced to 3 and zero on is 2 
Il g 
the 11th day. Thus the strateaqy iS g 
1a 1 
of non-reinforcement to un- 14 g 
15 3 
desirable behaviour and rein— 16 6 


ee i en a eee 


forcement to desirable behaviour helped to modify child's beha~ 


vioural problem. 


A follow up observation for one month revealed the 


maintenance of the adaptive behaviour pattern. 
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Case Study~o.ad 


Child: Ks: Age: & years:: Sex: Females: Class: IInd Standard 
Problem: Comes to teacher s table very frequently. 


Questions to be probed: 


* Does the child come with 4 purpose? 

does the child come very often without any purpose? 
and meddles with the articles on the tabie? 

Does the child come and complain about others? 

Thas girl was referred for disturbing the teacher by 
cominq very often to the table of the teacher and ashing for 
going outs; some times she used to remain quiet and stand near 
the table and meddle with the obsects on it. Some other times 
she would stand near the table and interrupt the teacher while 


talking wath others. by calling loudly Miss......Miss 


On iunterviewing the child, 1t was found that her 
mother was quiet punitive at home wath all the children ‘sne had 
six chitdren, this child being the last). She tmathers was 
irritable used to punish and neglect children at home. 


On behavioural analysis 1¢ was revealed that the 


child’s maladaptive response was maintainéd by the attention the 


teachers used to give. 


The following behaviour modification programme was 


adopted. 
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1. Behavioural Counseiling to teachers was given to withdraw 
their attention (time-outs when the child came to the 
table. 

Ze They were trained to adopt differential reinforcement 
1.e@. to praise the child when she used to sit at her 
place in the class for some time and not to give 
attention when she moved out of her seat. 

Ss The Miss’ was told to spend some time daily during 
leisure hours and exchange jotes and pleasantries with 
the child. 

4. Mother was given behsvioursl counseiling mot to punish 
this child at home and spena some time with mer. The 
eldest sister was 21lso0 involved in the programme and 
she was told to play with her and praise her Tor-doing 
Simple house-hold work at home. 

This programme was continued for one month; there was a 
complete modificatian of her problem behaviour. 

Important tips: 

i. The family background of such children should be properly 
checked; attention demanding behaviour may be a result 
of children being deprived ot parental love and affection. 

Ze There may be a ‘broten home where parents are separated, 
divorced or dead. ‘ 

a. Chiid should be chected for having mental retardation; 
such chiidren feel insecure isn a group or crowa and 


often require the presence of an sdult near them. 
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Case Study—-7 


Childs Ls: Age: 8 Yearss: Sex: Male:: Class: IIIrd Standard 


Problem: OQut of seat without teacher s permission (wandering 


inside the classroom). 


Identification and Behavioural Anzélysis: It was observed = and 


reported by the class teacher that child ‘lL’ roams around in the 


class, hits other chiidren, ‘throws things, shouts and teases 


Others. All these behavioural problems indicated that the chald 


was aggressive and mis wandering without teacner >» permission 


Was One of the symptoms of aggressive benaviour. 


Behavioural Interventianm: After Daeseline behaviour recarding af 


1 hour time period for 46 days and selection of reinforcements, 


a 
contract was negotiated with the chiig (refer chart). The 
intervention was carried out for ! hour daily and points were 


given for pro-~social behaviors in the form of cardboard coins 


which were exchanged with back up reinforcers at the end of the 


day in accordance with the plan specified in the chart. After 4 


weeks time when the child 5s nehaviour was observed to have 


changed in the desired direction, reinforcement schedule speca- 


fied im) = =6the chart was changed. The teacher was to give oanly 


social reinforcement to the child in the :orm of special atten- 


tion and praise. 
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BEHAVIOUR MODIFICATION CHART 


Name: Ls: Age: 8 years:: Sex: Males: Class: IlIrd Standard 
Benaviour (points to be CONSEQUENCES: BASED ON POINTS 
given) EARNED 
M T W Th § F 16 pts : 3 toffeaet+Clapping 
in class 
No wandering 2 B pts : 4 toffees 
No hitting 2 


6 pts : 3 toffees only 


No throwing 
others things 


ee ee ae me ee an ee ee ee ae my PO ee EY gE SY UD SUT Ee Se Hanes me Se Se ey 


tJ 


4 pts : 2 toffees only 


No shouting i = pts : 1 toffees only 
No teasing 2 opts : No toffee + 
no play in games 
period. 
TOTAL 


DATA- GRAPH 
Names ‘L’:: Age: 8 years:: GEx: Males: Class:IlIIird Standard 


BEHAVIOUR: Aggressive (Wandering, hitting, throwing etc.) 















FREQUENCY 
p 


aes 
BEECHER EEE EEE EE 
Ht PS 
er Sp ye 
PEER EECA 
elaltsledwe [ST TT) T Tit tt Pit i 


MTWMhESMTAWHE SMT NTHESMTWTHES MTWRES 
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Case Study—-7 (A) 


Childs M:: Age: 6 yearsi: Sex: Female:: Class: IInd Standard 





Problems: Qut of seat without teachers permission. 
Questz:ons to be probed: 
* How frequenlty does the child shows this sort of behaivour? 
* What do others do when the child is out of his seat and 
moves here and there in the class? 
* Does this behaviour orccur anly when «a particular persan 
1s present by her gide™ 
* Does this sort of activity appear everywhere or only in 
the classraom? 

This girl wath average intelligence was referred with 
the problem of getting out of her seat in the classroom = and 
changing places often or going out. She used to meddle with 
other’s things in the class. 

This was observed daily in the classroom and at home 
during study hours over the past six months. 

On interviewing the child it was found that 51x months 
back she was transferred from another school to this school. 
The medium of teaching in the earlier school was Kannad’, 
(local and regional language: whereas in une present school the 


hy 
medium was English. The child was not able to trollow the t@act- 


ers properly and used to lool at the notes taken by her Triends 
sitting by her side. Sometimes the friends were not cooperative 


and used to refuse showing their notes. 


¥3 


She used to become anxious and leave the seat ta 
see/copy some other friend’s nates taken in the class. Same of 
the students used to feel 1t as a nuisances; at times the child 
used to leave the class and cry outside. At home she was not 
able to da home work and used to meddle with other siblings 
during the stuay hours. 

Parents being scecupied ‘mother illiterate and father 
coming late from his affices could not help the child. 


Behavioural analysis revealed that this behaviour was a 


product of: 
1. the atudy environment, 
2. anxiety experienced by the child and 
3. the refusal of help by the peer graup. 
Taking the above factors inta consideration the follow- 
ing behaviour modification pragramme was adapted: 


1. The chilo was transferred to the school with the Indian 


language medium sKannad?,. 


a Modification of stimulus control in the classroam was 
done. 
3. Differentia: reinforcement was adapted, 


Parents were asked to change. the school as the child 
was not able ta cope with the medium af Feaching. 

In the new school the help of the teachers was taken. 
(1) They were asted to make the chiid sit in the front row af the 


class and to write her own notes without observing or meddling 
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with others. (2) A good student was made to sit by her side; she 
was ainstructed to change her notes and help her during leisure, 
after the class hour. (3) Further she was praised by her teach- 
ers and friends, when she worked without moving from her seat, 

She was included in group activities in the class, to 
develop a relationship among the peers. Parents and siblings 
were requested to spend more time with her at home. 

Within a period of two months the child was quite 
normal and her conduct and performance improved in the school. 
Important Tips: 

1. This sort of children should be given Psychological 
tests to assess their intelligence. 

2. If they are found to be mentally retarded, special care 
should be planned. 

3. Parents should not make sudden changes in school, with 
different mediums of teaching, which causes emotional 


disturbance in the children. 
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Case-Study—-8 


Chiid: Ns: Age: & years:: Sex: Males Class: Ist Standard 
Problem: Interrupts by mischievious behaviour. 


Identification and Analysis of Problem Behaviour: Observation of 








child s behaviour ain the class by two observers revealed that 
child ‘MN inte'runptedad the classroom activities by mischievious 
behaviours like teasing other children. banging chaaiar/table, 
snatching pencilsuook/snotevool at ather children, pulling hairs 
or clothes of other cniszdren etc. It was further observed = and 
analysed that these behaviours were reinforced by teacher’s 
attention and laughing ony the whole class. This child was taller 


than other children in the class and nence was seated at the 


back. 


Behavioural Intervention: After three days recording of baseline 





behaviour (refer chart), intervention was started with the help 
of tne teacher. Ignoring procedure was used. The teacher was 
advised to ignore the mischievious behaviour of the child instead 
of scolding him each time and making the other children laugh. 
When the child was not doing mischievious behaviour, the teacher 
gave attention to the child by asking him questions or calling 
him ta the blactboard to write or asking him 1¥ he understoad 
what was being taught and vy apreciatiny the chnild for his rem 
ponse. Behaviour recording chart shaw: rapid deciine an chila & 
interruptive benaviour. The teacher vepuor ted marked Prog: Oos and 


improvement or the child in studies. 
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Behaviour Recording Chart 


Name: ‘N’=s: Age: & years:: Sex: Male:: Class: ist Standard 





Behaviours: Interrupts (by mischievious behaviour) 


Behaviour Recording: One hour duratioan/day 


Day Frequency of Interruptive 
Behaviour 


1 14 
2 12 
3 ‘ 15 
Intervention Begins Here 
4 9 
3 4 
6 1 
7 1 
8 i 
9 2 
18 @ 
11 % 


es es ce a tn i ee wr ee 


A follow up of one month revealed the maintenance of the modified 


behaviour pattern. 


97 


Case-Study—-8(A) 


Childs ‘0’ 


Age: & years:: Sex: Males: Class:Ist standard 


1 


Problems: Interrupts. 


Questions to be probad: 


* With whom and where does the child interrupt? 
+ Is 1t a general habit or situational? 
* What do others deo when the child interrupts? 


Thais boy was brought with the complaints of intrrupting 
with others by meddling wath objects an work Situations, repeat—- 
edly calling (loudly) the person nearby to listen to him and 
asking the same question again and again. 

This was observed daily in school, home, or during 
shopping and at market places. This was of two manths duration. 

History revealed that he was the first child of his 
parents and his younger sister was born six months ago. He 
started demanding mother’s presence and attention while he was at 
home and did not like his newly born sister. He used to be 
hyperactive and fall on his mother, while the infant was being 
fed or nourished by her. He used to pull his mother’s face 
towards him and talk to her about his matters. This habit gener— 
alized to father, to school Situation, where he demanded atten— 


tion of peers and teachers; started talking loudly to distract 
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others; pulled note books, pen or bags of other friends; made 
noise by banging the desks. Often he was sent out of the class 
by the teacher or punished. He used to come bacl. home and spend 
tame with his mother. 

Qn behavioural analysis 1t was found that the maldap- 
tive~behaviour was caused by (1) the arrival of the second child 
which kept mother occupied, and (11) 1t¢ was further maintained by 
the school environment. 

Taking this into consideration, the behaviour modi fica- 
tion programme was directed at (1) Parents and (2) the schoal 
environment and (3) teachers. 

Behavioural Counselling was given to parents, in par- 
ticular to mother for two things: (1) Toe spend some time with 
this child when her infant had been fed and put to bed. 
(2)Involve this child in baby-care for his sister and reinforce 
him for the chores done by him. (3) Talk to this child about 
his help in bringing up his younger sister, who would love him, 
help him, and respect him in Tuture. (4)Adopt ~Time~-out" 
(withdrawal of attention, while undesirable behaviour 15 mani- 
fested and to differentially reinforce (reward him with some 
material or praise)? when desirable behaviour was shown. 

The teachers at school were requested to adopt (1) 
Gifferential reinforcement and time-out; and (11) to keep him 
engaged in classroom activities, without sending him home or out 
of the class. Wath this programme, over a period of two months, 


the child's behaviour was modified. 
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Some Important tips: 


1. 


Psychological tests to be conducted to find out if 

the child 1s showing early manifestations of any other 
serious mental disorders. In such cases further expert 
opinion should be obtained from psycholoigsts for the 
proper treatment of the child. 

Children should not be punished as they may get into 


depression and other emotional disturbance. 
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Case--Study-F 


Child ‘P's: Age: & years:: Ses: Male:s Class: IIIrd Standard 


Problems: Abusive language. restricted to his Tamily members 





(grandfather, grandmather, mother but not father) and some of his 
classmates. 

Behavioural Analysis: His use of abusive language embarassed the 
parents ancl grand parents. 'n the presence of quests at home. 
Some of his classmates often complained about the same behaviour 
to class teacher. The tnierview with famzly members revealed 
that the boy had learnt partirttiar apusive words from his gqrana 
mather wha used fa scoid the servant/maid otfren msing the same 
abusive words. The words “idigt' ‘pauper ., aonrey’ etc. were 


used by her. 


Behavioural Intervention: Attar recording the base line 
behaviour ror oS days, intervention was started with the help af 
class teacher and father. They were asted to reprimand, whenever 
the child used abusive language. The grand mother was instructed 
not to use abusive language in front of the boy. In fact, the 
grand father made the grand mother to say ‘sorry’ Tor using such 


words and praised her for saying surry to the servant. There was 


martec clecrease im using abuerve words by the poy ‘“P’ within a 
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weer. The teacher praised him and asked his classmates to clap 
hands for his good lamguage . At home, this type af apprecia- 
tion was also repeated by the father. Wow the boy 15 studying 
in the 4th standard. ‘ 

The follow-up after two months revealed that the poy 


1S maintaining his good language with the family members” and 


classmates. 
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Case-Study-16 
Child: ‘Q :: Age: 5 Years:: Sex: Female:: Class: Ist Standard 


Problem: Biting and hitting her classmates. 

Behavioural Analysis: The girl, compared to her classmates 15 
shart ain stature and often ridiculed for the same. Biting and 
hatting were confined only to her classmates. In Tact, she was 
quite sere bicnate to her little sister aged 3 years. Her per- 
formance In eXaminat1ion was quite good and she mever got less 
than 2nd or Srd rank in the class. In addition, at times she 
used to pinch some of her classmates. 

Behavioural Intervention: The teacher had selected some of the 
friends of ‘Q@’ and asked them to prevent others ridiculing her 
Physique. They used to openly say "Don t worry, we wilt protect 
you", and praise her "Ah, that 16 very good of you, today you 
have not hit anybody". In addition, the teacher also praised her 
in the class for being non-aggressive for a day or two. The 
gtudents who were making fun of ‘Q were asked to stand facing 
the wall in the class room by the teacher as mild punishment 


By repeating these procedures for a week, the biting and hitting 
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behaviour of °Q' reduced from 15 times to 1 or 2 times per period 


of 4 days within 1@ days. The class teachers also asted all the 


students to list out the benefits of being ‘short’. One af the 


benefits is that she may look young always etc. ‘@’ became quite 


sober and all of her classmates accpeted her as her “hitting = =§ and 
biting’ behaviours completely vanished. 
A Followup 


also showed the maintenance af the sober 


behaviour. 
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Case—-Study—-il 


Childs “Ri ss Age: 18 years:: Sex: Males: Class: IVth Standard 


Problems: Creating trouble in playground mostly arguing that he 
as raght. 
Behavioural Analysis: In a game of cricket, ne alwaysS caused 


trouble 2n) 0 6arguing about 2a decision given against him why the 
umpire (student umpire) and most of his fellow students refused 
to accept them. At times he tended ta become aggressive amd 
violent and threatened to stop play or quit the game when they 
all opposed him. This was mainly because he did not take the 
game im a sporting attitude. At home too, he had a daminating 

behaviour aim andoor games \lite ludo and carrom, with family 

members. 

Behavioural Intervention: A group discussion at the play ground 
cancerning the purpose of games was held by the P.T.Master engag- 
Inq all the students. The student FR’ was asted to speak un 
support of the courage in accepting defeat and the benetits 
derived. In fact tne boy dia very well in his arguments and the 
group members appreciated him by repeated applauses. But on the 
third day oat the discussion the bay coula not cnange to the 
desirable behaviour, instead he was adamant in apposing the 


» 


umpire’s decision. So the group reprimanded and removed him from 


the game. 
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Gn subsequent days, the boy was not argumentative but 
was obeying the rules of the games. This desirable behaviour was 
reinforced by the group in making him the umpire of the game. He 
Praved that he could be more efficient in his role as an umpire. 


His trouble making behaviour in the playground completely dasap- 


peared, 


The interview with his family members revealed that he 
16 na longer persistent in his views during indoor games but 


accepted defeat sportingly. 


A follow up also revealed the maintenance af the adap- 


tive behaviour pattern. 
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Case Study-i2 





Student: ‘S's: Age: 19 years:: Sex: Male:: Class:IVth Standard 

Problem: Fights too often. 

Behavioural Analysis: He used to fight often with his classmates 
both verbally and physically, feeling that he was being deliber- 
ately pushed around. Of late, he also quarrels with his teacher. 
He even accused her openly in class, of taking revenge on him for 
giving up the tuition Classes he attended. This behaviour was 
also observed at home, particularily with his sister. He feit 
that his parents were partial to his sister. 

Interviews with his parents, teachers and classmates 
revealed that this behaviour was on the increase and occurred at 
least once in aday. At the extreme level, he sometimes even 
cried loudly. At times, he felt remorse for his behaviour. 
Behavioural Interventions: Group procedures like group discussion 
on managing the aggressive behaviour, dramatization of model 
behaviour (non-aggressive), chanting "Om Shanthi", "Om Shanthi”, 
repeatedly for 3 to 16 minutes and relaxation through "Savasana" 
were used in modifying the aggressive behaviour of a group of 
children including the subjsect Ee In addition, physical 
activities like dancing, climbing, swimming and cycling were 


encouraged. The children who practised these activities were 


praised. 
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The teacher in the class, 1n situations of tension or 
aggression, taught them to bury their heads in-between their 
folded arms and count from i to 2%. 

The subject "S"’s feeling that discriminative treat— 
ment was given to him by his parents, and teachers was eliminat— 
ed by repeated praise, reward (positive reinforcements) and 
other compliments, whenever he exhibited desirable behaviour 
(other than aggression). On counselling the parents, family 
members, teachers and classmates were able to effectively pro- 
vide the above positive reinforcements. 

"S" mastered relaxation through "Savasana" and im- 
praeved his) behaviour to such an extent that he was made the 


class leader. 


This modified behaviour was maintained over along 


period of time. 
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